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Abstract: This study explored the competencies and pedagogical practices of public-school teachers 

in the Philippines in managing inclusive classes for exceptional students. Specifically, it aimed to 

assess the teachers’ profile, level of competence, and extent of utilization of inclusive teaching 

strategies, as well as determine the relationship between their competencies and pedagogical 

practices. A descriptive-correlational research design was used, and the study was conducted at 

Cebu Technological University during the school year 2025–2026. Purposive sampling was 

employed to select 42 public school teacher-respondents enrolled at the university. Data were 

gathered using a three-part researcher-made questionnaire: Part 1 focused on the teachers’ profile 

(age, years of experience, training); Part 2 measured their level of competence in handling inclusive 

classes (10 items); and Part 3 assessed their extent of utilization of pedagogical practices (10 items). 

The data were analyzed using frequency, percentage, weighted mean, standard deviation, and 

Pearson’s r. Results showed that most teachers had relevant teaching experience and some training 

in inclusive education. The respondents demonstrated a high level of competence in managing 

inclusive classes and frequently employed appropriate pedagogical practices. A strong positive 

correlation was found between the teachers’ level of competence and their extent of utilization of 

inclusive teaching strategies, indicating a statistically significant relationship. The study concludes 

that teachers with higher competence in inclusive education tend to implement more effective 

teaching practices. It is recommended that further research be conducted to validate and strengthen 

these findings and to support continuous professional development in inclusive education. 

Keywords: Teacher competencies, pedagogical practices, inclusive education, exceptional students, 

descriptive method, Cebu, Philippines. 

 

 

Chapter 1 

THE PROBLEM AND ITS SCOPE 

INTRODUCTION 

Rationale of the Study 

Inclusive classrooms are increasingly recognized as a vital strategy for promoting equity, diversity, 

and high-quality education for all learners, including those with special educational needs. Teachers 

in these settings must go beyond mastery of subject matter; they must employ differentiated 

instruction, individualized support mechanisms, inclusive assessment practices, and foster a positive 

classroom culture that accommodates diverse learning needs (Sharma & Sokal, 2022). Globally, 

teacher competence has emerged as a key predictor of success in inclusive education settings. A 

meta-analytical study covering over 40 countries concluded that teachers with training in special 

education exhibit stronger self-efficacy and more inclusive teaching attitudes, thereby contributing 

to better learner outcomes (Guerin et al., 2022). 
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In the Philippines, the implementation of inclusive education is mandated through Republic Act No. 

11650, also known as the “Policy of Inclusion and Services for Learners with Disabilities in 

Support of Inclusive Education Act.” This law requires that all learners, regardless of disability, be 

accommodated equitably within the general education system, with appropriate support services and 

reasonable accommodations (Official Gazette, 2022). Despite this strong legal framework, 

significant discrepancies remain between inclusive education policies and actual classroom 

implementation. Recent evaluations by the Second Congressional Commission on Education 

(EDCOM II) identified gaps such as delays in the issuance of implementing rules and regulations 

(IRR), the lack of systematic child identification mechanisms, and under-resourced Inclusive 

Learning Resource Centers (Senate of the Philippines, 2024). 

Existing research further indicates that many public-school teachers in the Philippines are 

inadequately prepared to manage inclusive classrooms. Studies report a lack of specialized training, 

limited access to professional development, high pupil-to-teacher ratios, and insufficient 

instructional materials (Alfonso & Celestino, 2023). These constraints hinder teachers' ability to 

design and deliver pedagogical approaches responsive to the unique cognitive, emotional, 

behavioral, and psychomotor needs of exceptional learners (Macalindong & de Guzman, 2024). 

In inclusive education, the role of general education teachers is crucial. They serve as front-line 

implementers of inclusive strategies, particularly in public elementary schools where learners with 

disabilities are integrated into regular classes. These teachers must demonstrate the ability to 

diagnose diverse learner needs, employ flexible instructional strategies, manage classroom 

behaviors, and collaborate effectively with Special Education (SpEd) personnel (Reyes & Santos, 

2022). However, many continue to express low confidence and readiness in supporting inclusive 

practices due to the barriers. 

This study therefore seeks to examine the current competencies and pedagogical practices of 

receiving general education teachers in inclusive classrooms within selected public elementary 

schools in the Philippines. It aims to determine whether teachers are adequately equipped both in 

knowledge and practice to address the diverse needs of exceptional learners. With the increasing 

implementation of inclusive education in the country, the study also investigates the alignment 

between policy intent and on-the-ground realities. Ultimately, this research intends to contribute 

evidence-based insights that may inform teacher training programs, institutional support 

mechanisms, and policy improvements for more effective inclusive education delivery at the 

grassroots level. 

Theoretical Background 

This study is anchored on the following theories: Social Learning Theory by Bandura (1977), 

Constructivism Theory by Vygotsky (1934), and Multiple Intelligence Theory by Gardner (1959). 

Also, this is supported by the following Philippine legal bases: 1987 Philippine Constitution 

(Article XIV, Section 1) that “The State shall protect and promote the right of all citizens to quality 

education at all levels and shall take appropriate steps to make such education accessible to all.” 

Moreover, Republic Act No. 10533 (Enhanced Basic Education Act of 2013) 

Institutionalizing the K-to-12 Program, and Republic Act No. 11650 (IE Act of 2022), a Philippine 

law that ensures all learners with disabilities have access to quality and inclusive education.  

Recent research highlights the continued relevance of Bandura's Social Learning Theory (SLT) in 

education. Research underscores that SLT is a critical factor in developing student behavior through 

observation and imitation, with significant effects at the elementary level (Amsari et al., 2024; Ortiz 

Jr.).  

In this context, teachers who understand the principles of SLT are more likely to appreciate the need 

to model focused behavior and encourage memory retention (Ortiz Jr. et al., 2025). In IE settings, 

SLT provides a framework for professional development programs, enhancing teachers' ability to 

accommodate diverse learners (Ndale, 2025). The application of the theory even lends itself to 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

81 
 

innovative pedagogical methods, such as using game-based learning technology in graduate 

business education. 

This has found favor among students by improving comprehension of key topics and measuring 

social interactivity and problem-solving skills within a cohort model (Smith & Conway, 2025). 

Together, these studies show both the legacy of Social Learning Theory in driving educational 

practice and its continuing potential to inform contemporary issues in teaching and learning. 

Social Learning Theory highlights the role of vicarious reinforcement in shaping behavior, 

especially in educational environments. It is known that the readiness to learn and imitate by 

observing others receiving rewards for desirable behaviour (Bandura et al., 1963). This concept is 

fundamental in inclusive classrooms, as many of those students need structured time watching 

successful models before they begin tasks (McCarty & Light, 2022). Peer-moderated learning and 

visual modelling, for example, have been shown to facilitate a form of vicarious learning in students 

with profound communication difficulties within the lifestream (Kleinert et al., 2022).  

However, people are properly behaviorally trained and apply what they want fairly and in a 

predefined situational context, except in real-world situations. In that case, they relax quickly once 

guided by experience, or strong modeling to defeat attacks of psychological problems rooted mainly 

in performance anxiety, like fears or confinements (Zhang et al., 2025). Intuitively, one would 

assume that vicarious reinforcement learning by observation and/or through implicit reward for a 

correct performance when watching others' competent learning activities (Bandura, 2021) would 

support learning.  

Recent research highlights the importance of effective teaching strategies in promoting student 

learning. When used correctly, teacher modeling can provide an effective way to introduce new 

concepts and skills before students are exposed to written text (Burden, 2025). Teachers should also 

recognize both the explicit and implicit aspects of role modeling to avoid any negative 

repercussions on students (Steinert, 2025). Combining low-context traditional writing forms with 

high-context storytelling and community-based knowledge, multicontextual teaching roots practice 

within the broader learning environment to create a diverse tapestry of communication and 

collaboration opportunities for students (Serra et al., 2023).  

In addition, teacher modeling through collaborative prompts may increase students' cognitive 

conceptual understanding, thus increasing the quantity and quality of connections made during 

small group work (Chen et al., 2022). The studies provide important support for the notion that 

explicit demonstration and alternatives to didactic teaching are required for deep learning.  

Recent research emphasizes the importance of inclusive education practices in diverse classroom 

settings. Teachers play a crucial role in fostering social inclusion by understanding group dynamics 

and promoting acceptance (Vasileiadis & Stampliakas, 2025). Inclusive education in public schools 

is indeed beneficial only if the teachers at these schools can take advantage of individualized 

learning opportunities and work together with their co-workers (Gentilini, 2021). The 

implementation of inclusive practice in secondary education requires school-wide strategies and 

classroom practices that support all students equitably whilst celebrating difference (de Bruin, 

2020).  

Teachers can use differentiated instruction, Universal Design for Learning (UDL), and culturally 

responsive teaching to support the learning needs of all learners (Alarcon & Pineda, 2024). These 

supports cultivate environments in which all students can be successful academically and socially. 

Meaningful inclusion involves creating an environment in the classroom where diversity is seen as 

simply a part of life, inclusive values are noted and reinforced, and opportunities for participation 

are equitable all learned best through role-modeling by teachers. 

In this regard, new studies have been directed to create modern educational environments by 

focusing particularly on the concept of the Zone of Proximal Development (ZPD) in Vygotsky's 

constructivist theory. ZPD emphasises support in the form of peer and model assistance, co-

teaching, and participating actively in learning (Xue, 2023). This is even more important in IE 
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because of the diversity of participants' needs, and to comply with Sustainable Development Goal 

(Ashoumi & Yusuf, 2024).  

Further, many studies have revealed the power of ZPD-based teaching in enhancing collaboration 

among students in technological-mediated classrooms (Mudi & Samanta, 2024). However, a 

significant challenge in implementing constructivist teaching methods is the resource requirement 

and the difficulty of assessing student learning. To overcome this issue, the research further finds 

ties between the ideas of Vygotsky and other constructivist perspectives, e.g., Bruner's discovery 

learning theory that foregrounds active knowledge building for learners (Tohari & Rahman, 2024). 

Vygotskian constructivism emphasizes the importance of scaffolding in education, particularly for 

language learners and early childhood education. Whilst the principle of scaffolding is gradually 

reducing targeted support as students develop independence (Asrifan et al., 2025). This type of 

student-focused learning is a new concept, as Suhaimi et al. (2025) state that students who are 

actively involved at the centre of the activities in their class, similar to a traditional classroom 

setting, where students sit silently while teachers deliver the subject matter. The effective 

scaffolding strategies include decomposing tasks into sub-tasks, providing visual supports, and peer 

tutoring (Nurillayevich, 2025), as well as developing metacognitive skills in students.  

These points out that one of the key role’s teachers must undertake is to establish conditions that 

will aid learning and enhance metacognitive skills (2023). If scaffolding and ZPD are two sides of 

the same coin, an important point that needs to be made here is that Vygotsky did not propose a 

pedagogy based on mediational dialogue/scaffolding at all (Rigopouli et al., 2025). However, 

scaffolding is still an important tool to employ in building reading skills, while also fostering 

independence and critical thinking.  

Research today highlights the significance of Vygotsky's social constructivist approach to teaching 

in IE. Social interactions and collaborative activities, according to Khosravizadeh (2023), improve 

group skills within the Zone of Proximal Development. Saputra and Dianita (2025) examine the 

combination of Socratic dialogue with egalitarian pedagogy that encourages a greater degree of 

critical and equalizing thought in social studies classes. What they learned is that these strategies 

cultivate mutual reliance, a collaborative approach to problem-solving, and togetherness. One must 

remember that the teachers also play the role of facilitators while guiding and supporting students 

(Khosravizadeh, 2023). This is consistent with Vygotsky's social model of cognitive development 

that emphasizes the need to establish a supportive social setting for learning (Gillani & Eynon, 

2023; Khotinets & Shishova, 3023). This illustrates how the theory of Vygotsky explains that 

children internalize concepts through social interactions, and it lays down the fundamental principle 

on which the cognitive development of a child is to be built.  

Constructivist principles in public schools with limited resources help teachers to maximize 

resources available and adapt instruction to diverse needs. This may require flexible grouping, 

differentiated tasks, and the use of multicultural and multilingual resources. Vygotsky proposed that, 

in so doing, teachers can promote an inclusive learning environment where exceptional learners can 

acquire their ZPDs and participate in a community of practice in which contextual knowledge is 

developed. These proper practices lead to the academic development and growth of all learners 

(Wibowo et al., 2025) as they also provide self-confidence, fulfilling the requirements of autonomy 

and social interactions.  

Originating from the work of Howard Gardner in 1959, Multiple Intelligences Theory calls into 

question the single fixed capacity model of intelligence, which predominantly assesses linguistic 

and logical-mathematical abilities (Xiang, 2025). Gardner, as cited by Thaariq (2025), identified at 

least eight distinct intelligences—linguistic, logical-mathematical, spatial, bodily-kinesthetic, 

musical, interpersonal, intrapersonal, and naturalistic—each representing different ways of 

processing information and solving problems. In inclusive public-school settings, this framework is 

especially relevant for addressing the diverse strengths and needs of exceptional students.  
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Archival data and research documentation have indicated that Gardner's Multiple Intelligences (MI) 

theory has a transformational influence on IE. Arias-Macias (2025) explains that MI theory makes it 

necessary that professionals respect and recognize cognitive differences to shift from deficiency-

centered weaknesses-based tactics toward strengths-based criterion-referenced assessments. They 

also preferred methods that allow personalization of teaching styles to meet students' needs, which 

in turn optimizes their grades and self-esteem. Inclusion of MI-based pedagogy: The 

implementation of the multiple intelligence-based approach not only promotes engagement, creative 

thinking, and solving abilities, but also helps in cognitive diversity in different subjects like biology 

(Afnan et al., 2025).  

However, barriers remain, such as undertrained teachers and resources not configured to 

accommodate remote learning. However, researchers have suggested that institutional support and 

ongoing teacher training are required to combat these barriers (Arias-Macias et al., 2025), together 

with the design of resources for health science education that focus on MI as a driver of quality-

based learning. Utilising MI theory within education has the potential to reinvent time-old practices 

and offer more inclusive student-focused learning spaces.  

Pedagogically, teachers can design lessons that integrate varied learning modalities, ensuring that 

multiple intelligences are engaged (Anggoro et al., 2024). This can manifest in the integration of 

movement to facilitate learning in mathematical skills for kinesthetics learners, as well as using 

music to promote memory improvement for auditory learners and implementing project-based 

learning tasks with acute dependency on nature for those who exhibit a predominant naturalistic 

intelligence (Mumtazah et al., 2025).  

In a similar scenario, differentiated instruction based on multiple intelligences can boost exceptional 

students' engagement, augment motivation, and improve achievement in these highly talented 

students. Even with limited resources in public schools, MI-informed teaching is possible by 

creative modifications like utilizing peer support, project-based approaches, and community 

services. 

Teachers can use informal assessments to determine students' intelligence profiles for instructional 

planning and personalisation supports (Taheri Hosseinkhani, 2025). When teachers use Gardner's 

theory, intelligence is viewed in the context of each student as a whole; it allows for a multiplicity 

of gifts and creates diversity. It is a strategy that can not only drive academic excellence for highly 

able students but also increase their confidence, promote inclusivity, and enable such students to 

contribute meaningfully to a multitude of areas within the school community (Abror et al., 2025; 

Yadav et al., 2025). 

The 1987 Philippine Constitution, Article XIV Section 1: The State shall protect and promote the 

right of all citizens to quality education at all levels and shall take appropriate steps to make such 

education accessible (Alcazar, 2023). Inclusive public schools, as the legal and moral imperative for 

teachers in inclusive public-school settings to ensure that students who have disabilities or are 

gifted, or simply just not underperforming academically, are given every opportunity to learn 

continues unabated (Naruka & Sharma, 2024). This constitutional requirement creates an awareness 

for the teacher to be an IE advocate (Mosala & Sefotho, 2025; Trombetta, 2024). It entails that the 

concept of access becomes broader than merely being wheelchair accessible in classrooms to a 

curriculum and instructional modification and supportive learning environment (Van Huis, 2025). 

Teachers can pedagogically protect this constitutional principle by using strategies such as 

Individualized Education Plans (IEPs), scaffolding, a Multisensory approach, and peer-assisted 

learning to cater to different needs (Nasr, 2024). By collaborating with parents, specialists, and 

community stakeholders, this also ensures they the support structures are there 

(Wongkittirungrueang & Cheausuwantavee, 2025). Embedding inclusive practices in the 

Constitution, on the other hand, not only bridges the gap between teaching and legal space but also 

sustains every learner's dignity as well as their right to education. This empowers teachers to 

become active agents of social justice, ensuring no student is left behind (Frost et al., 2025; Ngcobo, 

2025). 
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Republic Act No. 10533, also known as the Enhanced Basic Education Act of 2013, 

institutionalized the program K-to-12, stretching basic education to 13 years in parity with global 

benchmarks (Mirasol et al., 2021). The law supports learner-centred, inclusive, and 

developmentally appropriate education so that all students can access high-quality learning 

opportunities regardless of ability or background (Mpolomoka et al., 2025; Kenny et al., 2023). 

Republic Act No. 10533 specifically highlights how public-school teachers, particularly those in an 

inclusive classroom setting, should consider the diverse needs of exceptional learners when 

designing their curriculum. By being aware of this law, teachers can then understand why flexibility 

and differentiation in lesson planning are so important. Teachers need to be capable of teaching 

content, using mother tongue-based instruction in early grades, as well as including life skills in the 

curricula, addressing individual learning profiles of all students (Barruga, 2025; Goyibova et al., 

2025). 

In the same light, teachers can take advantage of this round by having different tasks to address in 

their classes, plus varied assessment methods, and incorporating hands-on experiential learning 

activities. In addition, collaborative learning and the use of assistive technologies can help 

exceptional students achieve curriculum standards (Sitoy et al., 2025; Khanna & Bhola, 2023). By 

understanding RA 10533 a guideline on IE, teachers must use teaching strategies that aim to 

promote national policy and fulfill the principles of equity and inclusivity, wherein children with 

special needs can develop in all aspects of language that will enable them to relate socially (Jugan et 

al., 2024; Barrot, 2023; Peteros et al., 2022). 

The Inclusive Education Act of 2019, or Republic Act No. 11650, is a comprehensive law to 

guarantee the right of learners with integrated disabilities to the best possible education accessible 

and appropriate in public mainstream schools (Custodio et al.,2025). To teachers, this law 

increasingly focuses on the awareness and comprehension of learners' varying needs concerning 

physical differences, mental differences, as well as socio-emotional needs (Medina, 2025). This 

highlights the need for teachers to evolve their pedagogy to be more inclusive of diverse learning 

styles and abilities, creating a classroom climate conducive to the success of all students. This 

includes differentiating instruction, the use of an IEP, as well as in cooperative learning (Ozodova, 

2025), to deliver a rigorous curriculum relevant to learners with needs and accessing it alongside 

their peers. 

The importance of staff professional learning is emphasised in RA 11650, which is also about 

preparing teachers to recognise barriers to learning and implement evidence-based interventions 

(Falcon et al., 2025). In addition, it includes the implementation of accessibility best practices, 

assistive technologies, and universal design in daily teaching. With a complete understanding of this 

law, teachers can advocate for inclusive policies in schools and use their insights on equity to 

provide more equitable educational opportunities and shape an environment of respect and 

understanding for all learners. All papers unanimously affirm that RA 11650 confers teachers with 

the capacity to affect a paradigm shift in enabling students with disabilities to reach their full 

potential in an inclusive environment (Mangao Jr. et al., 2025; Dumitru et al., 2024). 

Recent literature on teachers' competency working with students who have disabilities in inclusive 

classrooms has piqued interest for further study. IE aims to ensure that all learners, including those 

with disabilities or special needs, have equitable access and learn in the mainstream classroom. 

How practical this approach is for students depends, in large part, on teacher expertise and practices 

related to the full range of learner needs. Research also shows that effective teachers can change 

instruction methods, use accessible technology, and offer personalized support to help exceptional 

students academically and socially. It is important to know about the competency of teachers to 

enhance inclusive practices and provide quality education for all learners. 

Across diverse global contexts, research consistently reveals that while teachers express strong 

support for IE, significant barriers hinder its full realization. One examination of the character of 

inclusive early childhood education in Kosovo conducted by Zabeli and Gjelaj (2020) found that 

preschool teachers had a conceptual understanding of IE but faced serious resource, training, and 
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administrative deficits. Similarly, Spandagou et al. During the past 5 years, there have also been 

growing concerns in Australia that preservice teachers, although committed to inclusive practice, do 

not feel equipped to teach a diverse classroom of learners (2023).  

In Ghana, Issaka et al. (2022) found that these general trends were followed somewhat by pre-

service teachers under the country's new four-year basic education curriculum. Enthusiasm for 

inclusion was high, tempered by serious doubts about whether there were enough resources, service 

provider expertise, or institutional backing to translate policy into practice. These findings 

underscore a universal challenge: good intentions and positive attitudes, though essential, are 

insufficient to guarantee successful inclusive education. All these studies call for targeted, 

professional learning opportunities and resources to support teacher practice as well as the 

development and implementation of inclusive practices at an institutional level. In the absence of 

these critical pillars, the chasm between policy ideals and classroom realities will remain, fettering 

the transformative effects of IE to unchain equitable learning opportunities for all students, 

irrespective of ability or origin. 

Research in the areas of sociocultural studies demonstrates that teacher perceptions of students, 

expectations, and cultural knowledge powerfully influence the educational performance of learners 

with exceptionalities. For example, research in Turkey shows very different attitudes corresponding 

to Special education teachers and general education teachers towards their autistic students. In 

contrast, most of the SpEd teachers described that they felt ready to support these students with a 

better understanding of their needs; on the other hand, most of the general education teachers 

mentioned difficulties in showing uncertainty since they have limited training and materials in 

implementing an inclusive programme (Karal & Peker, 2022).  

Similarly, Flanagan (2020) highlighted how teacher expectations shaped by factors such as 

ethnicity, years of teaching experience, and classroom behavior—significantly impact student 

achievement. In general, teachers set high expectations for students who behave well and are 

academically proficient, as they hold them to be capable of meeting such expectations, but hold 

lower expectations for children of specific ethnic backgrounds or who display challenging 

behaviours. This action reinforces inequities in learning outcomes.  

In higher education, Ko (2021) used a social historical view to reframe the experiences of Black 

male students with learning disabilities and show how they experience challenges related to being 

Black in academic settings while also having others perceive them as exceptional. These students 

frequently reported marginalization and a lack of culturally attuned support tailored to their needs. 

Collectively, such findings highlight that we require systemic overhauls in teacher prep: holistic 

training that equips all teachers (regardless of discipline) to meet diverse learning needs; the 

eradication of biases that influence teacher assumptions; and the embrace of inclusive, culturally 

responsive pedagogies that acknowledge and honor how identity, culture, and exceptionalities 

intersect to mediate student flourishing. 

The growing research evidence based on the use of such structured, evidence-based frameworks for 

differentiating instruction for students with disabilities and other learning needs highlights their 

relevance in this instance. Cook and McDuffie-Landrum (2020) also emphasized that successful co-

teaching with well-known instructional models synthesizes previous research and practice to enable 

teachers better to address the unique needs of each student. Through this collaboration, teachers 

reported increased confidence and ability to use data to provide personalized instruction, with 

positive impacts on students with disabilities.  

Similarly, Leko et al. Specifically, based on the findings from Gandy and Scott (2021), focusing on 

the impact of inner-city environments, ambaC electronically searched for determinants that 

influence secondary SpEd teachers' literacy instruction with students who had learning disabilities. 

They found that teacher beliefs about effective reading instruction, knowledge of evidence-based 

practices, and support from their schools were important markers of their ability to differentiate 

learning opportunities. Those teachers who had access to ongoing professional development and 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

86 
 

time to collaborate were also more likely to be successful in tailoring lessons to the individual needs 

of students. Powell and colleagues relate these insights to the field of math.  

Hamilton et al. (2023) investigated the use of data-based individualization (DBI) for students in 

middle school with learning disabilities. Their findings confirmed that DBI empowers teachers to 

use student performance data to make targeted instructional adjustments, significantly improving 

both personalization and learning outcomes. Together, these studies emphasize a strong message: 

support teachers with guidance frameworks, ongoing professional learning experiences, 

opportunities to collaborate with others, and data tools to enable differentiated instruction. Schools 

can accomplish this by embedding these strategies within their educational practice, thereby 

providing targeted support and reducing learning disparities to promote the success of all students, 

regardless of ability. 

Research underscores the critical role of targeted preparation in equipping teachers to design 

inclusive lessons that meet diverse learning needs. Scott et al. (2022) found that embedding 

frameworks within teacher preparation programs significantly strengthens pre-service teachers' 

ability to develop instructional plans for all learners, including those with disabilities. This allowed 

them to expand their instructional design experience and diversify the types of learning 

opportunities they could develop. Karal and Peker (2022) reiterated these findings, demonstrating 

that preschool teachers in inclusive early childhood settings had a general understanding of 

inclusive practices but were restricted in their efforts as they had few resources available to help 

them be successful with children with psychological disabilities. The study underscored that 

ongoing access to training and resources is necessary for supporting teachers in delivering 

differentiated instruction so that every student can participate effectively no matter where they fall 

along the talent spectrum. 

New research stresses the need for collaboration and evidence-based solutions to improve 

Individualized Education Programs (IEPs) for SpEd students. Kurth et al. (2020) consider the parent 

and community involvement elements in the actual IEP documents. While parent input was 

included in many IEPs, the level of detail varied greatly: broad and generic comments versus rich 

and detailed contributions. Results highlighted the importance of increased formal engagement. 

They indicated a necessity for better teacher preparation on how best to communicate and work 

together collaboratively with parents, along with specific suggestions about types of structures, 

methods, and tools that can help make parent involvement more consistent and meaningful. 

Consistent with this viewpoint, Toews and Kurth (2021) found that when tailored to student IEP 

goals, shared reading interventions for students with the most significant cognitive disabilities were 

effective at enhancing literacy skills. The importance of targeted goals to make real progress was an 

overarching theme from the study: ensuring that instructional strategies are focused on specific 

objectives outlined within each student's IEP. In concert, they call for a two-fold approach to 

improve IEP development: greater levels of parental collaboration as well as the systematic 

integration of evidence-based, individualizing instructional practices such as shared reading into 

practice if our goal is to use IEPs not just compliantly, but transformative for student learning. 

Effective behavior management is a cornerstone of IE, yet research reveals persistent gaps in 

teacher preparation and support. Concerning behavior management, McGuire (2022) discovered 

that most preservice general teachers enter classrooms unprepared to meet the diverse needs of their 

students with disabilities, which suggests there is a need for more extensive and context-specific 

preparation.  

Also, Gilmour et al. (2022) found that teacher burnout is related to lower confidence in managing 

behaviors among teachers of students with emotional and behavioral disorders. These results 

indicate that unless we remove the stress burdens of teaching and provide laser-targeted resources, 

teachers' capacity to develop effective strategies meets resistance. Based on these observations, 

Hirsch et al. built a machine-learning model that could predict outcomes and make 

recommendations for new treatments to be considered by the decision maker. 
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Stoolmiller and colleagues (2005) researched preservice teacher preparation. This means teachers 

who pass such courses would not be more skilled in recognizing and dealing with behavioral issues, 

so they may still lack confidence and competence as classroom managers (Myers & Pilkington, 

2024). Together, these studies emphasize the need to include rigorous, evidence-based training in 

classroom management during teacher preparation and professional development, as well as the 

importance of taking steps to promote teacher well-being simultaneously. When teachers have the 

tools, such as strategies to support a variety of behaviors and ways to build resilience in a 

challenging learning or teaching environment, more effective schooling communities can be 

developed that allow better success for all students especially those with special needs. 

Recent research underscores the transformative role of specialized and context-sensitive assessment 

tools in accurately identifying and addressing the needs of learners with exceptionalities. Likewise, 

Sudha (2020) successfully formulated a mathematics assessment to cater to the role of intellectual 

impairments and confirmed that the tool is highly reliable in identifying the cognitive fabric and 

learning profile.  

According to teachers, the tool gave them a better way of making learning needs more explicit, and 

tailored interventions were necessary, which suggests that such measures should be made part of 

routine practice. Similarly, Espina et al. (2021) successfully implemented the previously adapted 

functional skills assessments remotely for learners with SEN during the COVID-19 lockdown. 

These tools provided important windows into the talents and supports needed by individual 

students, spotlighting once again the necessity for agility and flexibility in assessment during times 

of crisis.  

Continuing this focus on relevance to local context, Bampoe et al. (2025) designed a culturally 

relevant speech and language test for children who speak English in Ghana. In some, the speech and 

language delays were identified in English Learners through atonement to linguistic and cultural 

congruence. Teachers and clinicians who said it worked and called for the intervention to be used in 

schools. Together, these studies underscore the importance of having assessment tools that are both 

specialized and flexible and culturally responsive to ensure accurate assessments, inform 

individualized interventions, and promote equitable educational outcomes across contexts and 

conditions. 

Kramer-Roy et al. (2020), probing the developing role of occupational therapists in school settings 

in Pakistan. This study sought to identify the ways that occupational therapists collaborate with 

teachers and other school employees to meet the therapy needs of students with disabilities. The 

study revealed that occupational therapists played a significant role in facilitating school-based 

participation among the students within their schools, working collaboratively with teachers and 

various professionals. Partners collaborated to create plans that addressed the unique circumstances 

of students. Conclusions: Occupational therapists working as part of school teams enhance support 

for students with disabilities; thus, interdisciplinary collaboration in education systems is important. 

Collaboration between teachers and community stakeholders emerges as a critical driver of IE, 

particularly for students with disabilities and SpEd needs.  

Pacheco et al. (2022), Partnerships between secondary education special teachers and community 

rehabilitation service providers resulted in significant collaborations, creating a combined effort of 

resources and expertise for even more student support. What they found only validated the need for 

ongoing PD to build these relationships.  

Mosia and Lephoto (2023) argue for participation as a means of alleviating school resource scarcity 

and offering specialised services, at the same time creating an equity environment within schools. 

They insist that national policy should promote such partnerships as part of what it means to be an 

inclusive school.  

In line with these views, Gavade and co-workers' Study (2023) investigated teacher responses in 

low-income schools for children with identified needs during the COVID-19 pandemic in India and 

found that teachers did not resort to any systematic support but banked on informal channels as well 
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as community provisions to ensure such learners continued their education. These efforts are great 

examples of resilience, adaptability, and thinking on the fly to make use of what tools were at our 

disposal to provide still a service that we knew students had to have.  

Together, these studies shed light on the transformative power of combining institutional 

partnerships with community collaborations and ad-hoc networks of support within education. By 

cultivating these multi-layered networks, schools can ensure that students with disabilities receive 

consistent, contextually relevant, and holistic support, even in resource-constrained or crisis 

conditions. 

Research across diverse contexts consistently affirms that teacher training is a decisive factor in 

advancing the inclusion of children with disabilities. Ginja and Chen (2023), for example, observed 

in Ethiopia that teacher training programs exist, but they tend not to provide the type of coverage on 

IE that would help teachers despite their frequently positive attitudes feel better prepared to carry 

out evidence-based practices.  

Similarly, Ahmed et al. (2022) have charted the maze of professional development activities for 

disability inclusion across the Asia-Pacific, which appeared as fragmented and inconsistent. Yes, 

there are programs in place, but they occur separately, and teachers still expressed a need for 

structured education that would strengthen their competence towards including all children.  

Building on these results, Symeonidou (2022) has used the integration of disability arts and 

narratives with teacher education to illustrate disruptive anti-oppressive pathways in which 

hegemonic binaries have been disputed. This model of professional learning went beyond 

developing empathy in teachers to also develop an awareness, through first-hand experiences, of a 

little piece of what it might be like to walk in the shoes of students with disabilities, leading to more 

aggressive buy-in for inclusive practices.  

These studies all point toward a clear and compelling challenge: to develop coherent, concentrated 

programs of preservice training and professional development that are informed by multiple 

perspectives. When teachers are trained in the practical (technical) and social (cultural) aspects of 

IE, they will do more than bridge intention with practice but realize both policy mandates to create 

optimal teaching and learning conditions for students, irrespective of their abilities or backgrounds. 

Teacher pedagogical practices in inclusive classrooms have become a central area of research for 

improving the education of children with disabilities. Teachers need to use a variety of teaching 

techniques which can meet the diverse needs of different learners, ensuring that they can access 

learning experiences on an equal footing. Such strategies include elements of effective pedagogy 

such as differentiation, use of assistive technology, and embedding social-emotional development, 

and collaboration with parents and specialists. There is compelling evidence across studies that the 

ability of teachers to differentiate instruction and use student-centered approaches affects 

educational engagement, academic achievement, and psychological well-being positively in 

students with special needs. The investigation of these practices is vital to improving the quality and 

enhancing the effectiveness in IE. 

Top recent research, therefore, has been dedicated to understanding the necessity of individualized 

instruction for exceptional students, primarily as teachers differ dramatically in this role, and 

creating an overall inclusive learning environment amongst this group is reliant mainly on how its 

members conduct it. Ambady et al. (2020) stated that teachers of students with high-needs or 

intellectual disabilities employed methods like keeping content to a minimum and leveraging 

assistive technology devices to enhance the engagement of said students as well as their sense of 

belonging within class.  

Alvarado-Alcantar and Keeley (2020) further examined the extent to which multimedia services 

within an interactive interface reinforced anxiety and recall in the development of individualized 

learning tools for students with specific learning disabilities and a high school world history 

blended course. In addition, Gilson (2021) discussed the importance of ongoing teacher education 

for those teaching gifted students based on a study that found evidence to suggest that young 
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children can benefit from appropriate challenge with a challenging curriculum. Taken together, 

these studies show that teacher flexibility is based on continuous professional improvement and 

innovation, thereby contributing to meeting the academic and developmental needs of exceptional 

students by providing a fair option for learning success in the inclusive classroom at all levels.  

Current research continues to stress the importance of teacher implementation of a variety of 

learning strategies for equitable opportunities for all students while also promoting differentiation as 

an instructional approach to assist with addressing differences in learner needs.  

Gibbs (2025) determined that good and innovative school leadership is key to creating the necessary 

conditions in which these differentiated practices will grow, as leaders who champion, exemplify, 

and fund both with money and professional development give teachers the power to teach to student 

needs. Shareefa (2023) further included the differentiated instruction in the same line of multi-grade 

classrooms and found that flexible grouping, tiered assignments, and diversity of instructional 

methods have been proven to support teachers in regards to meeting the diverse academic needs 

among students which results in providing a personalized learning experience that can increase 

student engagement while ultimately focus on academic success.  

Furthermore, Bondie (2025) proved that mixed-reality simulations were capable of immersing 

teachers in hands-on experiences to practice differentiation strategies to support a wide range of 

learners thoroughly. These studies affirm that teacher adaptability, supported by strong leadership 

and innovative professional learning experiences, is essential for creating inclusive classrooms 

where all students receive individualized instruction that promotes both academic success and 

meaningful engagement. 

Recent research underscores the critical importance of teachers integrating diverse learning styles 

visual, auditory, and kinesthetics into their instructional practices to meet the varied needs of 

students effectively. Studies highlight that employing multimodal strategies not only enhances 

engagement but also improves learning outcomes across disciplines.  

Liita et al. (2015) confirmed that implementing the Visual-Auditory-Kinesthetic (VAK) learning 

model increased students' writing capability, which indicates that a teaching approach based on 

multiple sensory modalities can also improve performance and support different individual learning 

predispositions. This is further supported by Ibrahim and Hussein (2016), who noted that visual, 

auditory, and kinesthetics learning styles are distributed evenly among undergraduate nursing 

students, suggesting the need for teachers to use a variety of teaching modalities to bridge these 

differences. Taken together, these results illustrate the importance of acknowledging and integrating 

students' processing differences to provide inclusive yet efficacious learning environments. With 

multimodal instructional strategies in the classroom, teachers can enable students to understand on a 

deeper level, reaching their full potential and supporting all learners to achieve academic success. 

This paper highlights recent research on the role of assistive technology (AT) in helping students 

with disabilities. It asserts that comprehensive education must include these technologies as one 

crucial component for teachers to meet students' needs in an inclusive learning environment. 

Khazanchi and Khazanchi (2022) did indeed show that the use of AT in K-12 classrooms led to 

significantly increased levels of both student engagement and academic outcomes through the 

assistance of devices (notably iPads) and adaptive software, with teachers reporting feeling more 

comfortable as they were required to serve a very diverse group of learners. The study underscored 

that effective implementation requires teachers to have access to both adequate training and 

appropriate AT resources.  

Similarly, Lohmann et al. (2019) examining AT use in preschool settings support these conclusions 

about the positive impact of providing students with communication and adaptive learning 

technology on promoting student engagement, increased communication skills, and improved 

academic functioning. The research points out that assistive technology success hinges upon broad 

and continued professional development in using assistive technology for teachers. In line with 

these results,  
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Schladant et al. (2023) provided the first evidence that focused in-service and pre-service training 

can markedly impact the use of assistive technology strategies, increasing teachers’ ability to meet 

the range of students with disabilities encountered in early literacy instruction. Together, these 

studies concur that continuous training, availability of resources, and purposeful inclusion of 

assistive technology are necessary to empower teachers with tools to provide equitable, 

personalized instruction fostering participation, skill acquisition, and academic achievements for all. 

This study provides evidence for the implementation of social learning strategies, peer tutoring in 

particular, that make use of collaborative learning environments to influence academic performance 

and student engagement. Ige et al. (2020) supported that students who attended peer tutoring 

sessions improved their understanding and retention of financial accounting concepts, reinforcing 

the idea that this technique has an advantage as a tool for active learning and reinforcement of 

subject mastery.  

Petancio (2021) discovered that cooperative learning of mentorship for elementary education 

teaching interns not only enhanced content mastery, but it also lessened mathematics anxiety, which 

demonstrated that peer tutoring increases cognitive facets and alters their optimistic effects.  

These findings align with the study of Chinyama (2020) in secondary schools, which showed that 

student-piloted peer education activities on healthy living, as practiced by local health facilities for 

reducing stigma and discrimination at school, facilitated enhanced social-emotional competencies 

such as communication, collaboration, and empathy among students.  

Collectively, these studies demonstrate that peer-assisted learning transcends traditional academic 

gains, fostering interpersonal skills, emotional resilience, and a supportive classroom culture. By 

integrating peer tutoring and peer-led initiatives into instructional practices, teachers can create 

dynamic, inclusive learning environments that empower students to excel academically while 

simultaneously developing critical social and emotional capacities necessary for lifelong success. 

Recent studies show the value of individualized support for these students and how tailored 

interventions can lead to improved learning outcomes. Individualized approaches also help teachers 

tend to the needs of students with disabilities so that instruction is responsive and effective.  

Baker et al. (2022) featured the work of mathematics coaches and specialists in providing targeted 

supports with coaching and found that individualized support from specialized teachers results, on 

average, in statistically significant increases for students in terms of mathematics achievement. In 

doing so, it became apparent that not all students learn the same, and that offering personalized 

interventions would be essential to address these diverse learning needs and promote academic 

success.  

The study of McConomy et al. (2022) has shown that when differentiation is explicitly used, it not 

only leads to the development of discrete skills, but also facilitates active engagement, which often 

results in greater participation within general education environments. Together, these studies 

highlight the importance of targeted and personalized interventions (such as specialized instruction, 

coaching, or adaptation) to strengthen the academic prowess of exceptional learners and enhance 

educational access and equity. 

Research published in the past year strongly suggests that the success of many exceptionally gifted 

learners depends on the careful monitoring and, if necessary, remedial guidance by teachers. In a 

study by Mohamed and Elhoweris (2022), preservice early childhood teachers trained to identify 

varied forms of giftedness could support the individual needs of students. Thus, the researchers feel 

there is a need for professional development to prepare teachers to identify and educate gifted 

children to improve academic success and overall functioning.  

Lenzer et al. (2024) link education and inclusive pedagogy perspectives to assist teachers in 

preparing them for and reflecting on their development of inclusive curricula. These researchers 

also found that structures were able to help students have equal access to education. It concluded 

that the frameworks are helpful tools for promoting inclusive teaching.  
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For instance, research by Hettiarachchilage and Haldolaarachchige (2014) asked whether changing 

some learning tasks influences student outcomes. The study proposed that this instructional 

technique enhances student engagement and better student outcomes, both in peer collaboration and 

in the communication among students at various levels of competency. According to the study, this 

made classroom activities built for group work a more viable option when aiming towards inclusive 

education.  

This will enable us to grasp the critical situational aspects, such as how a teacher can be competent 

in teaching kindergarten children or what implementation of pedagogical practices means, in an 

elementary school context. Philippine Legal mandates are integrated with educational theories and 

relevant literature. These theories also offer sets of principles that guide teachers in recognizing the 

variety of learning needs while empowering all learners to better connect with classroom activities.  

Article XIV, Section 1 of the Philippine 1987 Constitution; RA 10533 or Enhanced Basic Education 

Act of 2013, and RA 11650, otherwise known as IE Act of 2022 each provides the legal 

underpinnings for the state's obligation to provide, among others, equitable quality education, 

highlighting the role that teachers are enjoined with in making learning environments accessible. 

Linked research studies support the conclusion that the capacity and performance of teachers, in 

both knowledge and pedagogy, influence improving academic results, social integration, and life 

quality of students with SpEd needs.  

This study asserted that appropriate professional development, exposure to inclusive pedagogical 

practices, and knowledge of legal requirements increase teachers' confidence in their ability to 

handle these students effectively. Taken together, however, a theoretical approach in parallel with 

legislation and research recognises the importance of teachers as human rights enablers for 

inclusion supporters. More importantly, it prepares them to meet their legal obligations and 

empowers exceptional learners with the same academic and social opportunities that support an 

inclusive and affirmative educational system in the Philippines. 

THE PROBLEM 

Statement of the Problem 

This research assessed the teachers’ competencies and pedagogical practices in inclusive classes of 

exceptional students at public schools in the Philippines, during the school year 2025-2026, as a 

basis for an action plan. 

Specifically, it sought answers to the following questions:  

1. What is the demographic profile of the respondents in terms of: 

1.1 gender. 

1.2 highest educational attainment; and 

1.3 length of service? 

2. What is the respondents’ level of competence in handling inclusive classes? 

3. What is the respondents’ extent of utilization of pedagogical practices in inclusive classes? 

4. Is there a significant relationship between the respondents’ competence in handling inclusive 

classes and the pedagogical practices they utilize?  

5. Based on the study's findings, what action plan can be crafted?  

Statement of Null Hypothesis 

The following null hypothesis was tested at the 0.05 level of significance. 

Ho1: There is no significant relationship between the respondents’ competence in handling 

inclusive classes and the pedagogical practices, they utilize. 
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Significance of the Study 

This is very significant as it considers teachers' awareness and teaching practices in inclusive 

classrooms, especially with students with special needs. It seeks to analyze gaps that could be 

obstructing IE and the knowledge spaces. The findings will benefit teachers by promoting reflective 

teaching, assist school administrators in planning targeted training, and contribute to improved 

learning outcomes for exceptional students. Additionally, the study provides valuable insights for 

parents, paraprofessionals, researchers, and future researchers in understanding and enhancing IE 

practices in the Philippines. 

School Administrators. This study will serve as a valuable platform for assessing the current state 

of IE practices within schools. By evaluating teachers’ awareness and pedagogical approaches in 

inclusive classrooms, the research will help school administrators identify existing strengths and 

areas that require improvement. The findings can guide the development of strategic plans for 

ongoing support, resource allocation, and capacity-building initiatives. Furthermore, the study will 

inform evidence-based policy decisions, professional development programs for teachers, and 

funding priorities that collectively enhance the effectiveness of IE and ensure equitable learning 

opportunities for exceptional students. 

Teachers. This study investigates the experience of teachers in their content knowledge and 

instructional practices for students with disabilities, including unique abilities. The purpose is to 

improve practice in professional development by seeing what works and where improvements are 

needed. This information will enable educators to continue building classrooms, schools, and 

districts that help all our students thrive…it is a win-win.  

On the other hand, this process of analyzing teachers' competency and pedagogical practices 

provides valuable information to help educators develop inclusive strategies, meet diverse needs, 

and drive professional growth. The findings of this study can inform training areas related to 

genetics, increase the confidence of teachers in their teaching abilities in high schools, and provide 

equal learning opportunities for students with exceptionalities, which could gradually improve the 

effectiveness and commitment of teachers towards IE. 

Exceptional Students. Although the impact is indirect, this study serves to improve an exceptional 

student's education by encouraging accurate teaching practices and improving attention to their 

individual needs. The fact that the research helped pinpoint where instruction performed poorly 

buoys a push for creating even more equitable and inclusive learning environments. In the end, 

these modifications can result in better academic success, enhanced social adaptation, and overall 

wellness of gifted children. 

Parents. The results provide consolation and information on the education  that their children 

receive in inclusive programs. It supports an effective partnership between home and school by 

promoting open lines of communication and a collective understanding of shared responsibility in 

the child's learning. 

Paraprofessionals. The study highlights their role in the inclusive classroom and reiterates the need 

to work with teachers to provide adequate instructional support for students with different 

educational needs. A measure of competence and research on pedagogical practices empower 

paraprofessionals with the necessary knowledge to meet teachers' expectations and accommodate 

exceptional learners in inclusive environments. It helps make gaps in skillset, focus on training 

areas, and improve collaboration. This will provide tangible help, drive success for the student, and 

encourage inclusive behavior in paraprofessionals, enhancing their confidence and professionalism 

for an IE delivery. 

Researcher. This research adds to the limited knowledge base on IE concerning current 

information on teacher knowledge and teaching approaches. It can indicate trends, challenges, and 

potential areas for future academic inquiry. 
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Future Researchers. The review is a reference resource for cross-national perspectives on teacher 

preparation, inclusive classroom practices, and outcomes for students. It offers stimulating 

directions for the ongoing research into the changes that IE requires. This will allow future SpEd 

researchers to investigate effective teaching strategies and inclusive practices that deal with 

exceptional learners and competent students. The theory also lays the groundwork for 

understanding gaps, creating tailored interventions, and implementing programs based on evidence 

to promote learning across multiple populations. This research drives innovation impacts public 

policy, and changes teacher preparation. The prediction of inclusion by these variables is not only 

crucial for researchers but also for policymakers interested in measuring educational equity and 

ensuring that all students with disabilities have access to a free, appropriate public education within 

inclusive settings. 

RESEARCH METHODOLOGY 

This section presents the research design, the study flow, the research environment, the respondents, 

the research instrument, the data gathering procedure, the statistical treatment, and the scoring 

procedure that will help achieve the objectives of the study.  

Design 

This study employed a descriptive correlational research design to determine the relationship 

between teachers’ competencies particularly their awareness of inclusive education and the 

pedagogical strategies they employ when teaching exceptional learners in inclusive classroom 

settings. 

This design is appropriate for research that seeks to explore existing relationships between variables 

as they occur naturally, without manipulation or intervention. 

 According to Raju and Kumari (2025), a descriptive correlational approach enables researchers to 

study multiple variables and analyze the statistical relationships among them in real-world contexts. 

In this case, the study focused on how teachers' competencies including knowledge, attitudes, and 

training related to inclusive education are associated with their instructional practices, classroom 

management strategies, and accommodations for exceptional students. 

The lack of control groups or experimental manipulation makes this design particularly suitable for 

educational settings, where ethical considerations often prevent experimental interference. 

Moreover, it enhances external validity by anchoring the findings in the actual experiences of 

teachers, thereby allowing for practical implications relevant to classroom instruction, teacher 

training programs, and educational policy. 

By employing this design, the study aimed to provide a deeper understanding of how teachers' 

professional competencies influence the implementation of inclusive education for exceptional 

students, thereby supporting the improvement of inclusive teaching practices and learner outcomes. 

Flow of the Study 

This study followed a structured process comprising Input, Process, and Output phases, each 

aligned with the overarching objective of assessing teachers’ competencies and pedagogical 

practices in inclusive classes that serve exceptional learners. 

Input. Information from the respondents was collected regarding some demographic characteristics 

(age, gender, highest educational level attained, years of service in teaching profession and 

attendance to a professional development course related to inclusive education or not) during that 

Study input flow focused on assessing teacher knowledge, skills, and attitudes towards inclusive 

education: here comes their knowledge of inclusive principles in general; competencies about 

exceptional learners' needs related to inclusion. The study concludes with close examinations of the 

inclusive classroom teaching strategies and classroom management strategies, as well as the 

instructional accommodations used by teachers in an inclusive school. Together, these inputs will 

help provide a comprehensive understanding of how teachers' competencies influence their 
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pedagogical practices. The results based on these elements will have important implications for 

teacher training, curriculum development, and policy regarding inclusive education. 

Process. The research design adopted was descriptive-correlational, and a validated, researcher-

constructed questionnaire tool was used to collect quantitative and qualitative data from the 

teachers. First, a transmittal letter was sent to the administration of Cebu Technological University, 

specifically to the College of Education, to obtain approval to carry out the study. This was 

followed by an orientation held to acquaint the respondents with the purpose of the research and to 

provide instructions for completing the survey. Then, questionnaires through Google Forms were 

distributed to general education and Special education teachers, which the teachers returned upon 

completion. The collected data were compiled and statistically treated using statistical tools such as 

frequency, percentage, weighted mean, standard deviation, and Pearson r. 

Output. The expected product of this study is a locally developed an action plan designed to 

enhance inclusive instruction and support the successful implementation of inclusion strategies. 

Professional development and curricular support will be provided for both general and special 

teachers. The data collected from the survey questionnaires were tabulated, analyzed, and 

interpreted using appropriate statistical formulas to develop an Action Plan. 

Environment 

This study was conducted among teachers, most of whom are currently enrolled in one of the 

premier universities offering Special Education (SpEd) programs through online and hybrid 

modalities. In a public school in Cebu, Philippines, these teachers receive training aimed at 

equipping them with the knowledge and competencies necessary to effectively address the diverse 

needs of learners in inclusive classroom settings. 

SpEd programs are crucial for training the educators of tomorrow. It is essential to produce teachers 

who are equipped with the theoretical and pedagogical skills and who implement evidence-based 

approaches appropriate for diverse exceptional learners from preschool through high school levels 

in schools throughout their careers. It provides its students with comprehensive coursework, hands-

on training, and community immersion that expose them to real classroom settings, enabling them 

to gain practical experience in handling learners with disabilities, giftedness, and other 

exceptionalities.  

Through the infusion of inclusive education components, CTU can yield compassionate, well-

rounded, and competent professionals capable of helping learners with disabilities grow holistically. 

The school prepares prospective teachers to be effective practitioners who provide equitable 

opportunities for student learning, advocate for inclusive practices, and are leaders in SpEd within 

the local community as well as across the nation. 

Respondents 

The study's respondents were the 42 teachers, including regular and Special Education teachers, 

who were enrolled at Cebu Technological University during the school year 2025-2026.  

Table 1. Distribution of Research Respondents 

Type of Teachers Frequency Percentage 

Gen. Ed Inclusive settings 35 83.33 

SpEd settings 7 16.67 

Total : 42 100.00 
 

They were chosen using non-probability purposive sampling, as they handle exceptional students in 

their respective schools in Central Visayas. These respondents have direct contact with 

extraordinary students and are involved in educating them academically through DepEd’s K-to-12 

curriculum. 
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In Central Visayas, teachers of Special education exhibit compassion, dedication, and flexibility in 

addressing individual differences among their learners. More have training in Special education 

backgrounds and can implement inclusive activities like differentiating instruction. Their 

professionalism shows in how they seamlessly deliver academic instruction as well as social-

emotional aid, caring for the students. Such teachers participate in ongoing professional learning 

and reflection to build their capabilities as designers, facilitators, and learners in inclusive, 

equitable, and learner-centered classrooms. 

Instruments 

This study utilized a researcher-made questionnaire to gather information regarding the teachers’ 

competencies and their pedagogical practices in inclusive classes of exceptional students with a 

three-part questionnaire. Prior to the full implementation of the study, the researcher conducted a 

pilot test to determine the reliability of the research instrument. The questionnaire, which was 

researcher-constructed and validated by experts, was administered to a group of sixteen (16) 

teachers who were not part of the actual respondents of the study. This pilot testing aimed to ensure 

that the instrument would yield consistent and reliable results when used in the actual data gathering 

phase. 

To assess the internal consistency of the questionnaire, Cronbach’s alpha was employed as the 

statistical measure of reliability. Following the threshold of α > 0.70 as recommended by Taber 

(2018), the results of the reliability analysis indicated high internal consistency in the instrument. 

Specifically, the Competence domain yielded a Cronbach’s alpha value of α = 0.944, while the 

Pedagogical Practices domain obtained a Cronbach’s alpha value of α = 0.922. 

These results suggest that the items included in both domains of the instrument are highly reliable 

and internally consistent. Therefore, the questionnaire was deemed appropriate for use in the actual 

conduct of the study. 

Data Gathering Procedures 

Pre-data Gathering Stage. The researcher wrote a transmittal letter to the Dean of the College of 

Education asking for approval to conduct the study on the identified respondents. He also attached 

the Informed Consent and survey questionnaire for the dean’s perusal. Also, he forwarded the 

signed letter to the Chair of the Online Program of Special education for approval to administer the 

survey questionnaire. 

Data Gathering Stage. Once the letter was approved, the researcher administered the survey 

questionnaires to teachers who were at the locale for their enrollment. Then, he individually 

checked the survey questionnaire for the completeness of data entries. He then encoded the data 

using a Data Matrix file that his statistician provided. Then, data hygiene followed. This procedure 

ensures that all entries are consistent and complete before statistical treatment.  

Post-data Gathering Stage. After encoding the data into the Data File (Microsoft Excel), he 

forwarded the file to his statistician for analysis and interpretation. After receiving the statistical 

reports from his statistician, he interpreted the data presented in tables. Based on its findings, the 

researcher made conclusions and recommendations for the study.  

Data Privacy. This study strictly adheres to the provisions of Republic Act No. 10173, also known 

as the Data Privacy Act of 2012, which protects the fundamental right to privacy of individuals 

while ensuring the free flow of information to promote innovation and growth. The privacy, 

confidentiality, and security of all data collected from the research participants shall be upheld 

throughout the conduct of this study. 

To ensure the confidentiality of data collected from the respondents will be used only for research 

purposes. 

Ethical Considerations. Ethical considerations are essential in research to uphold integrity, avoid 

mistakes, and foster accountability, trust, mutual respect, and fairness among all involved. In this 

study, ethical treatment of participants will be a top priority, ensuring that their information remains 
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confidential and anonymous, informed consent is obtained, and participation is entirely voluntary 

with the freedom to withdraw at any time. Participants will be treated with respect, and the study 

will be conducted impartially, without bias or political influence, concentrating solely on the impact 

of professional development on enhancing the practices of Special education teachers.  

In this study, the researcher ensured the respondents' privacy was upheld and respected. Before 

answering the survey questions, the respondents were informed regarding their rights using the 

consent form. The idea behind the permission form is that the researcher gave the respondents 

enough information about the study to enable them to understand its advantages. Additionally, this 

assures the responders that any information collected and retrieved from them is only accessible to 

authorized individuals. 

By eliminating data fabrication or falsification, this work has ethical implications for addressing and 

fostering the pursuit of information and the truth. To prevent such risks, the respondents are also 

given all the information they require on the study's goal, scope, and methodology. Whether you 

decide to participate in this study is totally up to you.  

If the respondents did not want to, they were not obligated to participate in the study. Suppose they 

decide to stop the inquiry for whatever reason. The responders won't feel under any obligation to 

continue. If participants choose not to participate in the study or refuse, there will be no harmful 

effects. The researchers adhered to ethical research standards, preserved all information, and 

safeguarded identities throughout the survey methods. 

Treatment of Data 

The following statistical tools were used in the study: 

The collected data regarding the profile of teacher respondents, such as their gender, highest 

educational attainment, and length of service, were analyzed, including frequency and simple 

percentage. 

On the respondents’ level of competence in inclusive classes, the gathered data were treated using 

weighted mean and standard deviation. 

On respondents’ extent of utilization of pedagogical practices in inclusive classes, the gathered data 

were treated using weighted mean and standard deviation. 

To test the significance of the relationship between the respondents’ competence in handling 

inclusive classes and the pedagogical practices they utilize, Pearson r was used.  

Scoring Procedures 

The following parameters and interpretations were used in data analysis regarding the teacher 

respondents’ level of competence in inclusive classes with exceptional students.  

Rate Mean Range 
Verbal 

Description 
Interpretation 

5 4.21 - 5.00 Very High 

Teachers always agree with the statements 

on their utilization of pedagogical practices 

in inclusive education classes. 

4 3.41 - 4.20 High 

Teachers agree with the statements on their 

utilization of pedagogical practices in 

inclusive education classes. 

3 2.61 - 3.40 Moderate 

Teachers moderately agree with the 

statements on their utilization of 

pedagogical practices in inclusive 

education classes. 

2 1.81 - 2.60 Low 

Teachers less agree with the statements on 

their utilization of pedagogical practice in 

inclusive education classes. 
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1 1.00 - 1.80 Very Low 

Teachers do not agree with the statements 

on their utilization of pedagogical practices 

in inclusive education classes. 
 

DEFINITION OF TERMS 

The following terms are operationally defined to ensure a clearer understanding of the concepts 

used in this research. 

Action Plan. In this study, this refers to activities designed for teachers to enhance their 

pedagogical practices and their level of competence in managing exceptional students in inclusive 

classrooms. 

Assessment. The systematic process of documenting and using empirical data to evaluate the 

knowledge, skills, attitudes, and beliefs of students. 

Awareness. The degree to which teachers understand and recognize the concepts, principles, and 

needs associated with IE and exceptional learners. 

Collaboration. A professional practice in which teachers, special teachers, paraprofessionals, and 

families work together to support the educational progress of exceptional students. 

Differentiated Instruction. An approach where teachers proactively modify content, process, 

product, or learning environment based on individual student needs and readiness levels. 

Disability. A physical, mental, intellectual, or sensory impairment that may hinder a person’s full 

and effective participation in education on an equal basis with others. 

Educational Equity. The principle of fairness in education, ensuring that personal or social 

circumstances are not obstacles to achieving educational potential. 

Exceptional Students. Learners who deviate significantly from the average or typical learner, 

including those with disabilities and those who are gifted or talented. 

Giftedness. A high level of cognitive, creative, artistic, or leadership capacity that requires 

specialized educational programs and/or services. 

Inclusion. The educational practice of placing students with exceptionalities in general education 

classrooms with appropriate support, promoting their participation and learning alongside their 

peers. 

Inclusive Education (IE). A philosophy and practice of educating all students in age-appropriate 

general education classes, with high-quality instruction, interventions, and support to meet their 

individual needs. 

Individualized Education Program (IEP). A legal document in some education systems that 

outlines a personalized learning plan and support services for students with disabilities. 

Learning Disability. A disorder in one or more of the basic psychological processes involved in 

understanding or using spoken or written language, impacting the ability to listen, think, read, write, 

or do mathematical calculations. 

Level of Teacher Competence in Handling Inclusive Classes. The knowledge, skills, attitudes, 

and professional judgment that enable a teacher to perform effectively in diverse educational 

settings. 

Mainstreaming. The practice of placing students with special needs into regular education classes 

for at least part of the school day, often with limited support. 

Paraprofessional. A trained educational support staff member who assists certified teachers in 

delivering instruction and managing classroom activities, particularly in inclusive settings. 
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Pedagogical Practices in Inclusive Classrooms. The methods and strategies used by teachers to 

facilitate student learning include lesson planning, instruction, assessment, and classroom 

management. 

Professional Development. Continuous learning opportunities are provided to teachers to enhance 

their teaching skills, particularly in adapting to diverse and inclusive classroom needs. 

Special Education (SpEd). Customized instructional programs and services are designed to meet 

the unique needs of students with disabilities. 

Universal Design for Learning (UDL). An educational framework that guides the development of 

flexible learning environments and curricula to accommodate individual learning differences. 

Chapter 2  

PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA 

This chapter presented the gathered data regarding the teachers’ competencies and pedagogical 

practices in inclusive classes of exceptional students at public schools in the Cebu Philippines, 

during the school year 2025-2026, as a basis for an action plan. 

PROFILE OF THE RESPONDENTS 

In this study, the teachers' profile consists of their gender, highest educational attainment, and length 

of service.  

Gender 

Gender plays a significant part in teachers working with exceptional students in public schools and 

is indicative of larger trends throughout the teaching profession. The findings of this study reveal a 

significant gender disparity among teachers handling exceptional students in public schools. Out of 

the 42 surveyed respondents, 39 (92.86%) are female, while only 3 (7.14%) are male. This result 

illustrates a pronounced female dominance in the teaching profession, particularly in the field of 

special education (SpEd) and inclusive education.  

Table 2 presents the results. 

Table 2. Gender of the Respondents 

Gender f % 

Female 39 92.86 

Male 3 7.14 

Total 42 100.00 
 

This pattern reflects broader national and global trends. For instance, in a study conducted in 

Legazpi City, it was found that out of 36 special education teachers, 30 were female and only 6 

were male, similarly highlighting the underrepresentation of men in the field (Alfane, 2020). A 

separate study in Camarines Norte reported a nearly 100% female composition among secondary 

school SpEd teachers, further reinforcing the idea that SpEd continues to be a female-dominated 

profession in the Philippines (Rivera & Baldovino, 2023). 

The dominance of female teachers in this profession can be attributed to gendered perceptions of 

teaching as a nurturing profession. According to Liu et al. (2023), characteristics such as empathy, 

patience, and emotional intuitiveness traits stereotypically associated with women are often viewed 

as necessary in special education. As such, societal expectations tend to deter male participation in 

these roles. McDowell (2023) supports this idea by explaining that male teachers often experience a 

“double bind”: conforming to nurturing roles may challenge their masculinity in the public eye, 

while failing to conform can lead to criticism for lacking emotional sensitivity expected in early and 

special education contexts. 

Despite this imbalance, the presence of male educators in SpEd remains essential. Research 

suggests that male teachers can serve as positive role models, especially for male students with 
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disabilities, and can contribute to a more inclusive and gender-balanced educational environment 

(Liu et al., 2023). Their involvement also helps challenge prevailing gender norms and introduces 

diverse teaching and interpersonal styles that can benefit all learners. 

The findings of this study, therefore, underscore the need for targeted efforts to recruit and retain 

more male special education teachers. This may include awareness campaigns, scholarships, or 

mentorship programs aimed at breaking gender stereotypes in the teaching profession (OECD, 

2022). Creating an inclusive teaching workforce across genders can positively impact the holistic 

development of learners with exceptionalities. 

Therefore, the dominance of female teachers in SpEd as shown in this study and others reflects 

societal norms that continue to shape the profession. However, the inclusion of male educators 

remains a critical component in developing inclusive, balanced, and representative learning 

environments for all students. 

Highest Educational Attainment 

This resource provides data on the highest educational level of public-school teachers teaching 

exceptional students, an essential indicator of teacher quality and preparedness. Table 3 presents the 

results. 

Table 3. Respondents’ Highest Educational Attainment 

Highest Educational Attainment f % 

Doctorate Degree 1 2.38 

With Doctorate Units 0 0.00 

Master’s Degree 15 35.71 

With Master’s Units 1 2.38 

Diploma in Special Education 2 4.76 

Bachelor’s Degree 23 54.76 

Total 42 100.00 
 

The data show that among the 42 teacher-respondents enrolled at Cebu Technological University 

during the school year 2025–2026, the majority (23 or 54.76%) hold a bachelor’s degree, while 

35.71% (15 respondents) have completed a master’s degree. In contrast, 2.38% hold a Diploma in 

Special Education, and 4.76% (2 respondents) reported completing postdoctoral studies. Notably, 

no teacher respondents held a doctorate, and only one teacher (2.38%) was currently pursuing a 

master's degree. This distribution reflects broader trends in teacher education, particularly in 

inclusive settings, where the majority of teachers have baseline qualifications but fewer pursue 

advanced or specialized studies. Teacher educational attainment is a critical indicator for 

qualifications exceptional students. As noted by Liu et al. (2023), advanced academic qualifications, 

such as master’s degrees or specialized diplomas, enhance teachers’ capacity to implement inclusive 

pedagogical practices and provide differentiated instruction aligned with the needs of diverse 

learners. 

The high percentage of bachelor's degree holders in this study implies that while foundational 

training is present, many teachers may lack deeper exposure to the theoretical and practical 

frameworks necessary for inclusive education. According to Rivera and Baldovino (2023), 

postgraduate training equips educators with better strategies for classroom management, curriculum 

adaptation, and student engagement in inclusive environments. 

On the other hand, the presence of master's degree holders (35.71%) demonstrates a strong 

commitment among some teachers to professional advancement and specialized learning. This 

reflects growing awareness of the need for higher qualifications to meet the demands of inclusive 

education. As OECD (2022) notes, postgraduate education has a direct impact on improving teacher 

performance, particularly in contexts requiring personalized support and specialized interventions. 
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However, the very low number of teachers with postdoctoral or diploma-level SpEd training 

suggests a critical gap in highly specialized expertise among the respondents. This aligns with 

Geromo et al. (2024), who emphasize that limited access to advanced special education programs in 

higher education institutions may restrict teachers from developing deep pedagogical competencies 

in SpEd. 

Overall, these findings suggest a positive trend in teacher educational advancement at Cebu 

Technological University. However, to meet the increasing demands of inclusive education, there 

remains a need to encourage more teachers particularly those at the undergraduate level to pursue 

graduate-level studies or certification in special education. This would help ensure that inclusive 

classrooms are guided by research-based, equity-driven pedagogical practices that address the full 

range of learner needs. 

Length of Service 

The number of years of teaching service by exceptional student teachers in the public schools is a 

proxy measure for experience and dedicated service to inclusive education. This study offers 

perspectives on how novice and veteran teachers in learning environments give form to this 

balance. A look into experience is necessary, as it is one dimension that naturally lends itself to 

instructional effectiveness, classroom management of students with disabilities and exceptionalities. 

Table 4 presents the results. 

Table 4. Respondents’ Length of Service 

Length of Service F % 

More than 15 years 8 19.05 

11 – 15 years 11 26.19 

6 – 10 years 3 7.14 

1 – 5 years 18 42.86 

Less than a year 2 4.76 

Total 42 100.00 
 

The data collected from 42 teacher-respondents enrolled at Cebu Technological University during 

the academic year 2025–2026 reveal a diverse range of teaching experience among educators 

handling exceptional students. The largest proportion of 18 teachers (42.86%) have teaching 

experience ranging from 1 to 5 years, while 2 teachers (4.76%) have less than one year of 

experience. This notable presence of novice educators may indicate recent recruitment efforts in 

response to the growing need for inclusive education or increasing interest among new teachers to 

specialize in Special Education (SpEd). 

On the other end of the spectrum, 11 teachers (26.19%) reported 11–15 years of service, and 8 

teachers (19.05%) have more than 15 years of teaching experience. These figures suggest that a 

significant number of veteran educators are engaged in teaching exceptional students, bringing with 

them valuable expertise, classroom management skills, and institutional memory that are critical in 

supporting students with special needs. However, a noticeable gap appears in the 6–10 years range, 

with only 3 teachers (7.14%) falling into this mid-level category, reflecting a possible discontinuity 

in retention or progression within that experience bracket. 

Research supports the idea that length of service plays a substantial role in shaping teacher 

effectiveness and attitudes toward inclusion. Evangelio and Escote (2024) emphasized that seasoned 

teachers tend to exhibit more competent pedagogical behaviors and confidence in handling diverse 

learners compared to their less experienced counterparts. Furthermore, a study by Tenback et al. 

(2024) highlighted that while experience alone does not guarantee more inclusive attitudes, it often 

correlates with increased self-efficacy and readiness in implementing differentiated instruction for 

students with special needs. 

The predominance of early-career teachers implies a need for continuous professional development, 

mentoring, and capacity-building programs aimed at improving their readiness to address the 
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unique needs of exceptional learners. Structured induction programs, peer learning opportunities, 

and specialized training can enhance the competencies of novice educators, as supported by Liu and 

Sun (2023), who advocate for experience-aligned training to support inclusion. 

Meanwhile, the presence of experienced teachers offers an opportunity to build a culture of 

mentorship and collaboration. Veteran educators can serve as role models and guide newer teachers 

in navigating inclusive pedagogical practices. However, the gap in mid-career representation 

suggests a need for retention strategies and career advancement pathways to maintain a steady, 

balanced teaching workforce. 

Therefore, the findings underscore the importance of both sustaining experienced teachers and 

nurturing the professional growth of new educators. A balanced distribution of teaching experience 

supported by targeted training and mentorship can ensure the consistent delivery of high-quality 

inclusive education for exceptional learners in public schools. 

RESPONDENTS’ LEVEL OF COMPETENCE IN HANDLING  

INCLUSIVE CLASSES 

In this study, the teacher respondents were asked about their perceptions regarding their level of 

competence in managing exceptional students in inclusive classes. Table 5 presents the results. 

Table 5. Level of Competence in Handling Inclusive Classes of the Respondents 

S/

N 
Indicators WM SD 

Verbal 

Description 

1. I have the idea and the principles of IE. 4.24 0.66 Very High 

2. 
I am exposed to a variety of exceptionalities in 

students. 
3.98 0.84 High 

3. I can individualize for the learning-disabled student. 3.88 0.80 High 

4. 
I am able to strategically develop lessons that meet 

all learners, including those with disabilities. 
3.76 0.82 High 

5. I am skilled at developing IEPs. 3.26 0.89 Moderate 

6. 
I am comfortable with behavior situations with 

special needs students. 
3.69 0.64 High 

7. 
I can use assessment instruments appropriate for 

individuals with exceptionalities. 
3.67 0.75 High 

8. 
I can also work with special ed teachers, therapists, 

or other support personnel. 
4.02 0.75 High 

9. 
I have experience in utilizing community agencies 

and school resources for special students. 
3.21 1.05 Moderate 

10. I look for good training on inclusion still. 4.33 0.82 Very High 

 Aggregate Weighted Mean 3.80  
High 

 Aggregate Standard Deviation  0.80 
 

Legend: 4.21-5.00-Very High; 3.41-4.20-High; 2.61-3.40-Moderate; 1.81-2.60-Low; 1.00-1.80-

Very Low 

The results from the data show some trends in terms of the level of readiness and confidence about 

inclusive education being exhibited by public school teachers as they perform their roles when it 

comes to handling exceptional students based on group classification. The average mean calculated 

was 3.80 (SD = 0.80), (High) is indicative that teachers in general show a high level of competency 

and proactivity in dealing with students having exceptionalities. However, specific indicators 

highlight areas of strength as well as aspects requiring further professional development. 

Teachers scored very high in having the idea and principles of inclusive education (M = 4.24, SD = 

0.66) and in their continuous pursuit of training on inclusion (M = 4.33, SD = 0.82). This suggests 

that teachers possess foundational knowledge of inclusive practices and show willingness to 
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enhance their skills through ongoing training, which is crucial in fostering inclusive classrooms. 

Similarly, collaboration with support personnel such as special education teachers and therapists (M 

= 4.02, SD = 0.75) is a significant strength, reflecting teachers’ openness to teamwork in addressing 

diverse learners’ needs. 

On the other hand, moderate ratings were observed in developing IEPs (M = 3.26, SD = 0.89) and 

in utilizing community agencies and school resources (M = 3.21, SD = 1.05). These findings 

suggest that, on the one hand, teachers can modify practices for learners with disabilities, but on the 

other hand, they might have a complex relationship when it comes to more formalized or more 

technical tasks, such as developing IEPs and using external resources for supporting students. These 

are competencies that we need to build through focused training with institutional support. 

Results indicate that, overall, public school teachers scored as competent in applying inclusive 

principles and practices but struggled with niche areas. However, improving professional 

development programs dealing with IEP, behavior management strategies, and community resource 

connections can better equip teachers in addressing exceptional learners. 

The results suggest that teachers from public schools mostly understand the foundational concepts 

of inclusive education and implement quite a wide range of standard practices to create conducive 

learning environments for students with exceptionalities. These effective practices score particularly 

well in areas such as knowledge of inclusive education, lesson planning, working together with 

support personnel, and willingness to access more training points, because these teachers are 

generally able to meet a wide range of diverse learners' needs within their classroom. This result 

indicates the potential benefits of teacher education coursework and professional development in 

fostering initial competencies for inclusive teaching. 

More concerning are the intermediate ratings in specific domains, including creating IEPs and 

accessing community resources that represent core deficiencies. These all follow many 

technicalities for which knowledge alone is insufficient, and practical exposure is also required. 

Teachers may struggle to personalize instruction and provide wrap-around support for students with 

exceptionalities without shoring up these competencies. 

The practical implication for policymakers and school leaders is self-evident: teachers are to be 

lauded for their competence with inclusion, but rather than general training, this should be the low-

hanging fruit of effective professional development. Providing teachers with improved skills for 

writing IEPs, more sophisticated behavior management tools, and an understanding of outside 

support systems will enable them to deliver comprehensive services. Filling in these gaps will help 

make IE more efficient and durable in public schools. 

A study by Makuya and Sedibe (2021) investigated the barriers that teachers experience in the 

implementation of IE at the Grade 9 level in Gauteng North District Schools, South Africa. Teachers 

demonstrated a sound understanding of inclusive education practice; however, difficulties were 

experienced in adapting the school curriculum to cater for student diversity. They found there were 

limitations on available resources, inadequate training in specialist areas, and little backing from 

schools. The study revealed the need for focused professional development and organizational 

support to increase the implementation of inclusive practices in education. 

Similarly, Gavade et al. (2023) looked at how teachers used sociotechnical support practices in 

schools serving low-income communities to support teaching. The study showed that teachers were 

more capable of integrating assistive technologies, but access and training are limited. The authors 

of the study concluded that equitable access to technology and training is needed for teaching 

students with disabilities in remote or hybrid learning models. 

RESPONDENTS’ EXTENT OF UTILIZATION OF PEDAGOGICAL PRACTICES IN 

HANDLING INCLUSIVE CLASSES 

In this study, the respondents were asked about their use of pedagogical practices in handling 

inclusive classes among exceptional students. Table 6 presents the results. 
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Table 6. Respondents’ Extent of Utilization of Pedagogical Practices in Handling Inclusive 

Classes 

S/

N 
Indicators WM SD 

Verbal 

Description 

1 
I differentiate learning materials for use with 

exceptional students. 
4.31 0.81 Very High 

2 
To differentiate, I use techniques that support 

all kinds of students. 
4.43 0.70 Very High 

3 

I incorporate all learning styles (visual, 

auditory, kinesthetic) to accommodate the 

needs of the learner. 

4.55 0.63 Very High 

4 
I have assistive tech or tools for students with 

disabilities (e.g. large print, screen readers) 
4.05 0.94 High 

5 
I used social learning techniques, including 

peer tutoring. 
4.38 0.70 Very High 

6 
One-on-one support is offered for exceptional 

students, when required. 
4.38 0.73 Very High 

7 
I keep vigilant eye on perfect wits of my 

school. 
4.31 0.78 Very High 

8 
I form a classroom with an inclusive nature that 

respects diversity. 
4.67 0.57 Very High 

9 
I get exceptional students' parents or guardians 

advocating for their education. 
4.36 0.73 Very High 

10 
I can also adapt to in-class activities so that all 

students can participate, regardless of ability. 
4.57 0.63 Very High 

 Aggregate Weighted Mean 4.40  
Very High 

 Aggregate Standard Deviation  0.72 
 

Legend: 4.21-5.00-Very High; 3.41-4.20-High; 2.61-3.40-Moderate; 1.81-2.60-Low; 1.00-1.80-

Very Low 

The overall mean for the practice of pedagogical practices in dealing with inclusive classes among 

exceptional students is 4.40 (SD = 0.72) and interpreted as very high. This suggests that teachers in 

public schools are highly competent at adapting inclusive pedagogical strategies to ensure equitable 

access to education for all students. 

The formation of an inclusive classroom that respects diversity also indicated the highest overall 

mean (M = 4.67, SD = 0.57). This implies that teachers try to create an environment in the 

classroom where all students are treated with respect and dignity. Second, in-class explanations of 

how to learn and understand the material were scored highly (M = 4.73, SD = 0.54), followed by 

teachers’ attempts to include different learning methods (M = 4.55, SD = 0.63) and adapt in-class 

instruction so students at all levels can participate (M = 4.57, SD = 0.63). These findings indicate a 

robust dedication to individualized learning, intended to suit varied learners. 

Other very high-rated practices include peer tutoring (M = 4.38, SD = 0.70), one-on-one support 

when required (M = 4.38, SD = 0.73), and engaging parents or guardians in advocacy (M = 4.36, 

SD = 0.73). These strategies highlight the teachers’ understanding that inclusive education is not 

only about academic adjustments but also about collaborative support systems that involve both 

peers and families. 

The lowest but still high-rated indicator is the use of assistive technology (M = 4.05, SD = 0.94). 

This suggests that while teachers recognize the importance of assistive tools, access to or training in 

these technologies may be limited compared to other inclusive practices. 
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The findings reveal that teachers are highly capable of applying varied pedagogical practices to 

ensure inclusion. However, strengthening support for assistive technology integration could further 

enhance instructional effectiveness and accessibility for exceptional students. These suggest that 

teachers in public schools are highly capable of employing a range of pedagogical practices that 

promote IE. This collection of strategies demonstrates an all-rounded effort to address the needs of 

gifted students, as it includes: on-the-spot differentiation, various modality options, individual 

assistance during class time, peer tutoring opportunities, and a supportive classroom climate. These 

practices show that teachers are working hard to make sure every single student is engaged and 

assisted in the learning process, no matter their level. In addition to parents and guardians 

supporting the academic advocacy of students, such an approach justly recognizes that there are 

numerous dimensions to inclusion, and all these dimensions should be included in the overall 

system. 

Although it performed well in these areas, the slight dip we saw in the use of assistive technology 

flags a critical area to work on. Accessibility and education for people with disabilities can be 

improved by incorporating tools such as screen readers, large-print materials, and adaptive devices, 

which enhance the accessibility of interactive media. The data imply that providing teachers with 

greater access to assistive technology, as well as training on practical implementation, could bridge 

this gap and strengthen overall instructional effectiveness. 

Consequently, school administrators and policymakers should prioritize initiatives that combine 

professional development in inclusive strategies with resources for assistive technology. This will 

allow a teacher to use their pedagogical expertise and to ensure that exceptional students have equal 

access to learning and can capitalize on their academic potential in inclusive classrooms. 

The study of Manini et al. (2022) found that although they employed different ways to address the 

students' needs, their challenge was experiencing insufficient resources and training for integration. 

Likewise, Chambers (2020) has reviewed the assistive technology literature to identify trends in 

existing and emerging ways to support inclusive education. Teachers were found competent in 

inclusive pedagogical practices, but factors like inadequate training and limited access to material 

resources restricted integration of assistive technologies. The author promoted fundamentally 

professional development programs, along with more resources in assistive technologies, to create 

richer learning experiences that are accessible for all students. 

TEST OF SIGNIFICANCE OF THE RELATIONSHIP BETWEEN THE RESPONDENTS’ 

COMPETENCE AND THEIR PEDAGOGICAL PRACTICES 

The study hypothesized that the teacher respondents’ competence in handling inclusive classes is 

significantly related to their pedagogical practices. Table 7 presents the results. 

Table 7. Test of Relationship Between the Respondents’ Competence in Handling Inclusive 

Classes and the Pedagogical Practices 

Utilized by the Respondents 

Variables r -value 
Strength of 

Correlation 
p - value Decision Remarks 

Respondents’ 

Competence and 

Pedagogical 

Practices 

0.651* 
Moderate 

Positive 
0.000 Reject Ho Significant 

 

*significant at p<0.05 (two-tailed) 

The analysis reveals a moderate positive correlation between the teachers’ competence in handling 

inclusive classes and their pedagogical practices, with a Pearson correlation coefficient of r = 0.651. 

The computed p-value of 0.000 is less than the significance level of 0.05, leading to the rejection of 

the null hypothesis, which posited no significant relationship between the two variables. This 
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indicates that the relationship observed between teacher competence and pedagogical practices is 

statistically significant and unlikely to have occurred by chance. 

This result suggests that higher competence in inclusive education among teachers is associated 

with more effective and diverse pedagogical practices for exceptional learners. Teachers who 

possess strong knowledge, skills, and confidence in inclusive strategies are better equipped to 

differentiate instruction, utilize assistive technologies, and adapt their teaching methods to meet the 

unique needs of exceptional students. 

These findings are consistent with recent research emphasizing the critical role of teacher 

competence in fostering inclusive education. For instance, Leijen et al. (2024) reported that teachers 

with higher pedagogical knowledge and self-efficacy demonstrate superior instructional quality, 

which positively influences student learning outcomes. Similarly, Luo and Li (2024) found that 

teachers’ professional competence in inclusive education correlates strongly with the quality and 

adaptability of their classroom practices. 

The significant relationship underscores the importance of continuous capacity-building initiatives, 

such as professional development programs and specialized training, to enhance teachers’ 

competencies. By strengthening these competencies, teachers can implement pedagogical practices 

that promote inclusive learning environments, ultimately supporting the academic and social 

development of exceptional learners. 

Chapter 3 

SUMMARY, FINDINGS, CONCLUSION, AND RECOMMENDATION 

This chapter presented the summary, findings, conclusion, and recommendations. 

SUMMARY 

This research assessed the teachers’ competencies and pedagogical practices in inclusive classes of 

exceptional students at public schools in the Cebu, Philippines, during the school year 2025-2026, 

as a basis for an action plan. 

It employed a descriptive correlational research design to examine the relationship between 

competencies and pedagogical practices in teaching special students among teachers. The 

descriptive correlational design lends itself exceptionally well to research seeking to understand 

relationships between naturally occurring variables, unrestrained by experimental manipulation. 

Descriptive correlational design is characterized by the lack of control groups or intervention, and 

thus, application of this approach to educational settings where it may be impossible or ethically 

irrelevant to manipulate variables, necessitating the use of experimental/controlled situations. 

The study's respondents were the 42 teachers, including regular and SpEd teachers, who were 

enrolled at Cebu Technological University during the school year 2025-2026. The respondents 

utilized a three-part researcher-made questionnaire to gather information regarding the teachers’ 

awareness and their pedagogical practices in inclusive classes of exceptional students. Part 1 gathers 

the 3-item profile of the teacher respondents. Part 2 collects the 10-item level of competency in 

handling inclusive courses. Part 3 gathers the teachers’ extent of utilization of pedagogical practices 

in inclusive classes.  

The gathered data were statistically treated using frequency, simple percentage, weighted mean, 

standard deviation, Pearson r. 

FINDINGS 

This study aimed to assess the competence of teachers and their pedagogical practices in inclusive 

education for learners with exceptionalities in public schools. Based on the gathered data, several 

key findings emerged. 

In terms of the demographic profile of the respondents, the majority were female, held a bachelor’s 

degree, and had teaching experience ranging from one to five years. This profile suggests that a 
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significant number of teachers engaged in inclusive classrooms are early-career educators. Such a 

trend reflects national and international patterns in the teaching profession, wherein inclusive 

education often attracts young and predominantly female practitioners (Sayman, Basoc, & 

Ricaforte, 2025). 

Regarding the teachers’ level of competence in handling inclusive classes, findings revealed a 

strong willingness among the respondents to pursue further training in inclusive education. This 

indicates a high level of professional commitment to continuous development, particularly in 

strengthening their skills and understanding of teaching students with exceptional needs. 

Nevertheless, the data also revealed that respondents had limited experience in utilizing external 

resources, such as community agencies and school-based support systems. This highlights an area 

for future professional development, as collaboration with external support agencies has been 

identified as a critical factor in successful inclusive education programs (Campado, Toquero, & 

Ulanday, 2023). 

With respect to pedagogical practices, respondents demonstrated high engagement in fostering 

inclusive classroom environments that respect and celebrate learner diversity. This finding reflects 

the positive attitudes and efforts of teachers toward creating equitable and supportive learning 

spaces. However, the relatively infrequent use of assistive technologies and specialized tools for 

students with disabilities suggests a potential gap in access or training. As emphasized in the study 

of Campado et al. (2023), while teachers generally recognize the importance of assistive 

technologies, limitations in availability and training often prevent their full integration into 

classroom practice. 

Finally, the study confirmed a statistically significant and positive relationship between teachers’ 

competence in inclusive education and the pedagogical practices they employ. Teachers who 

demonstrated higher levels of competence were more likely to implement effective, inclusive 

teaching strategies, such as differentiated instruction, instructional accommodations, and the use of 

adaptive tools. This finding underscores the critical importance of equipping teachers with both 

theoretical knowledge and practical skills to ensure that inclusive education is effectively 

implemented. Strengthening teachers’ competence through sustained professional development and 

institutional support can lead to improved outcomes for learners with exceptionalities. 

CONCLUSION 

The results of the study established a significant relationship between teachers’ level of 

professionalism in inclusive education and their pedagogical behaviors in managing learners with 

exceptionalities in public schools in Cebu Philippines. Findings suggest that teachers who 

demonstrate a strong grasp of inclusive education principles and a deeper understanding of the 

needs of students with disabilities are more inclined to adopt effective strategies that support equal 

participation and learning outcomes for all students. This includes the implementation of 

differentiated instruction, classroom accommodation, and the use of assistive technologies that 

address the various learning profiles of students with special educational needs (Benemerito et al., 

2024). 

This study affirms that the success of inclusive education does not solely depend on the personal 

dedication or flexibility of individual teachers but significantly hinges on systemic factors such as 

access to professional development, administrative support, and adequate classroom resources. 

Sayman, Basoc, and Ricaforte (2025) emphasized that while many teachers exhibit high levels of 

motivation and willingness, their lack of preparedness, compounded by large class sizes and limited 

materials, consistently hinders the effective implementation of inclusive pedagogical practices. 

These findings are consistent with the current study, which identified similar challenges faced by 

teacher respondents. 

Furthermore, evidence from previous studies underscores that continuous professional development 

plays a vital role in building teachers’ competencies. Benemerito et al. (2024) found that teachers 

who received relevant and sustained training in inclusive education were more capable of 
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modifying instruction and applying inclusive strategies effectively. Such training also contributes to 

shaping teachers’ attitudes toward inclusion, promoting empathy, and reinforcing their confidence in 

handling diverse classrooms. 

Given these insights, it becomes clear that strengthening institutional support systems is vital to 

improving inclusive practices. This includes designing capacity-building programs tailored to the 

real-world challenges faced by public school teachers, providing access to assistive technologies, 

and ensuring administrative policies promote inclusive values. In turn, these measures will enable 

teachers to deliver more equitable and responsive education. 

Finally, the implications of this study extend beyond individual teacher practice. They point to the 

need for collective and systemic commitment toward inclusive education. Public schools in the 

Philippines must prioritize creating environments that are accommodating and supportive of 

students with special needs. Teachers must be equipped with pedagogical knowledge rooted in 

inclusive education frameworks to ensure that no learner is left behind. Advancing inclusive 

education not only fosters academic success but also promotes a more equitable, compassionate, 

and just society. 

RECOMMENDATIONS 

The study suggested creating an inclusive environment for students through developing specific 

strategies suited to each student, with collaboration between the staff, parents, and teachers. 

Policymakers at DepEd should strengthen existing inclusion policies and monitor their effective 

practice at the school level. 

Additionally, the researcher suggested operationalizing the action plan by implementing continuous 

professional development programs to improve the competencies and pedagogical practice of 

teachers in inclusive classrooms as a priority agenda. This training focused on delivering 

individualized lessons for diverse learners. He also said DepEd should work on providing teachers 

who handle exceptional students with enough resources, instructional materials, and classroom 

support systems to help them face the struggle. 

Future research could also investigate holistic effects on students' learning outcomes and teacher 

self-efficacy over the long term to inform evidence-based enhancements. 

Chapter 4 

ACTION PLAN OF THE STUDY 

Rationale 

Inclusive Education in the Philippines is grounded in the belief that all learners, including those 

with special educational needs, have the right to quality, equitable, and accessible education. 

Despite this, public school teachers often face persistent barriers in implementing inclusive 

practices. These challenges include insufficient training, lack of resources, and varying levels of 

competence in delivering inclusive instruction. These limitations hinder the effective 

accommodation of exceptional learners in mainstream classrooms. To address these gaps, a 

structured and responsive action plan is necessary, with a primary focus on enhancing teachers’ 

competencies and pedagogical practices. 

The purpose of this action plan is to provide teachers with sustained in-service professional 

development, specifically targeting key areas such as differentiated instruction, curriculum 

adaptation, behavioral management, and the application of assistive technologies. These training 

components are designed to empower teachers with the necessary skills to create inclusive learning 

environments where students with diverse needs can thrive. Teachers who are well-equipped in 

these domains are more likely to adopt evidence-based teaching practices that facilitate student 

engagement and academic success (Benemerito et al., 2024). 

Moreover, such professional development initiatives contribute to fostering school cultures that 

promote equity and respect for diversity. Inclusive pedagogy requires teachers not only to 
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understand students’ individual needs but also to advocate for supportive institutional policies. 

Research indicates that the integration of assistive technologies into instruction is instrumental in 

supporting learners with disabilities, yet many teachers report a lack of training and access to such 

tools, underscoring the need for institutional support (Campado et al., 2023). Similarly, studies have 

highlighted that teachers often struggle with differentiating instruction due to limited experience 

and preparation, suggesting that focused capacity-building is essential for promoting effective 

inclusive education (Rosario et al., 2024). 

Through the systematic enhancement of teaching capacity, this action plan seeks to contribute to the 

long-term sustainability of inclusive education in public schools. By investing in teachers’ 

professional growth, the system can ensure that exceptional learners are not only included in 

mainstream classrooms but are also given meaningful opportunities to reach their full potential. 

This plan underscores the importance of teacher readiness in achieving inclusive education goals 

and provides a strategic response to one of the most pressing needs in the current educational 

landscape. 

Objectives: 

1. Enhance Teachers’ Competence in Inclusive Education – To equip public school teachers 

with the necessary knowledge, skills, and attitudes to effectively address the diverse learning 

needs of exceptional students through training on inclusive education principles, laws, and best 

practices. 

2. Strengthen Pedagogical Practices for Diverse Learners – To develop teachers’ proficiency in 

differentiated instruction, curriculum adaptation, classroom management, and the use of 

assistive technology to create supportive and equitable learning environments for exceptional 

students. 

3. Promote Collaboration and Sustainable Implementation – To encourage partnership among 

teachers, administrators, parents, and specialists in designing and implementing inclusive 

strategies, ensuring the sustainability and continuous improvement of IE practices in public 

schools. 

Scheme of Implementation 

The actualization of the action plan for the training of teacher competencies and pedagogical 

practices in inclusive classes. A phased and participatory process will be developed in the follow-

up. The first step is to conduct a needs assessment to determine where teachers are lacking in their 

knowledge and skills about inclusive education. From these findings, training modules that focus on 

differentiated instruction, curriculum modification, classroom management, and the use of assistive 

technologies will be developed. The second phase will carry forward training through seminars, 

workshops, and online practical demonstrations of good practice led by inclusive education and 

special educational needs teachers. Teachers will engage in peer coaching and team planning to 

increase the extent to which they apply the knowledge they have gained. The third part is the 

tracking and evaluation element, which involves observing teachers in class and through feedback 

sessions, to judge the efficacy of the training. Ongoing support and follow-up training will be used 

to foster sustainability and permanent change to inclusive pedagogy. 

Matrix Plan 

This is a systematic framework created to provide teachers with the necessary training on how to 

handle students with exceptional needs who are enrolled in public schools. Usually, this strategy has 

several areas of emphasis, with objectives and suggested courses of action for each. This matrix 

enables teachers to take an active role in enhancing their competencies and improving their 

pedagogical practice to teach exceptional students. 

 

 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

109 
 

ACTION PLAN FOR LAWAAN 3 ELEMENTARY SCHOOL 

Areas of 

Concern 
Objectives 

 

Strategies 

Persons 

Involved 

Budget 

(in PhP) 

 

Source 

of 

Budget 

 

Time 

Frame 

Expected 

Outcome 
Accomplishment Remarks 

 

A. Teachers’ 

Competencies 

 
To 

strengthen 

teachers’ 
knowledge 

of 

inclusive 
education 

principles, 

policies, 
and rights 

of 
exceptional 

students. 

 

- Conduct 

seminars and 
orientation 

sessions on IE 

frameworks 
(DepEd 

orders, SpEd 

laws). 
 

- Invite 
experts to 

share best 

practices and 
case studies. 

 
School 

Heads 

 
SpEd 

Supervisors 

 
Resource 

Speakers 
 

Teachers 

 

Any 
available 

budget 

 
MOOE 

 

One 
year 

 

2026-
2027 

 

 
Teachers 

gain a 

deeper 
understand

ing of 

inclusive 
education 

principles 
and legal 

bases. 

  

 

 

To develop 

teachers’ 

pedagogica

l skills in 
differentiat

ed 

instruction, 
curriculum 

adaptation, 

and 
classroom 

manageme

nt. 
 

 

- Facilitate 

workshops on 

differentiated 

lesson 

planning and 
curriculum 

adaptation. 

 
- Conduct 

role-playing, 

microteaching
, and 

classroom 

simulation 
activities. 

 

 

Teacher 
Trainers 

 

Master 
Teachers 

 

 
Curriculum 

Specialists 

 
Teachers 

 
Any 

available 

budget 

 

MOOE 

 
One 

year 

 
2026-

2027 

 

 

Teachers 
can design 

and 

implement 
inclusive 

lesson 

plans 
effectively. 

  

 
 

 

To enhance 

teachers’ 
competenc

e in 

utilizing 
assistive 

technologi

es and 
adaptive 

learning 

materials. 

 
- Provide 

hands-on 

training on 
digital tools, 

assistive 

devices, and 
adaptive 

learning 

resources. 
 

- Demonstrate 

classroom-
based 

technology 

integration. 
 

 

ICT 

Coordinato
r 

 

SpEd 
Specialists 

 

Teachers 

 

Any 
available 

budget 

 
MOOE 

 

One 
year 

 

2026-
2027 

 

 

Teachers 
confidently 

integrate 

assistive 
technology 

and 

materials 
in 

teaching. 

  

 

 

 

To 

promote 
collaborati

on among 

teachers, 
parents, 

and 

specialists 

in 

supporting 

exceptional 
students. 

 

- Organize 
collaborative 

planning 

workshops 
and peer 

mentoring 

sessions.  
- Facilitate 

focus group 

discussions 
with parents 

and allied 

professionals. 

 

Teachers 
 

Parents 

 
Guidance 

Counselors 

 
SpEd 

Specialists 

 
School 

Heads 

 

 

Any 

available 
budget 

 

MOOE 

 

One 

year 
 

2026-

2027 

 

 
Stronger 

partnership

s between 
schools, 

families, 

and 

communiti

es in IE. 

  

 

 

To 

establish 
continuous 

professiona

l growth 
and 

reflective 

practices in 
IE. 

 

- Implement 

coaching and 
mentoring 

programs. 

 
 

- Require 

reflective 
journals, 

 

School 
Heads 

 

Teachers 
Peer 

Mentors 

Teachers 

 

Any 

available 
budget 

 

MOOE 

 

One 

year 
 

2026-

2027 
 

 

Teachers 

demonstrat
e ongoing 

improveme

nt in 
inclusive 

practices 

through 
reflection 

.  
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portfolio 
development, 

and peer 

evaluations. 
 

and 
feedback. 

 

B. Teachers’ 

Pedagogical 
Practices 

 

 
To 

improve 

teachers’ 
skills in 

differentiat

ed 
instruction 

to address 

diverse 
learning 

needs. 
 

 

- Conduct 

workshops on 
designing 

differentiated 

lesson plans. 
 

- Facilitate 

classroom 
simulations 

and 

microteaching
. 

 

 
SpEd 

Specialists 

 
Trainers 

 

Teachers 

 
Any 

available 

budget 

 

MOOE 

 
One 

year 

 
2026-

2027 

 

 

Teachers 
apply 

differentiat

ed 
strategies 

tailored to 

exceptional 
students. 

 

 
 

 

 

To 
strengthen 

teachers’ 

competenc
e in 

classroom 

manageme
nt for 

inclusive 

settings. 
 

 
- Provide role-

playing 

activities and 
case study 

discussions on 

managing 
diverse 

behaviors. 

 
- Offer 

mentoring and 

peer-coaching 
sessions. 

 

 

 

School 
Heads 

 

Guidance 
Counselors 

 

SpEd 
Coordinato

r 

 
Teachers 

 
Any 

available 

budget 

 

MOOE 

 
One 

year 

 
2026-

2027 

 

 
Teachers 

utilize 

effective 
manageme

nt 

strategies 
that create 

positive 

and 
inclusive 

environme

nts. 

 

 
 

 

 
To enhance 

teachers’ 

ability to 
adapt 

curriculum 

and 
assessment

s for 

exceptional 

students. 

 

 

- Facilitate 

training on 
curriculum 

modification 

and IEPs. 
 

- Share best 

practices 
through 

collaborative 

workshops. 
 

 

Curriculum 
Specialists 

 

SpEd 
Teachers 

 

Teachers 

 

Any 

available 
budget 

 

MOOE 

 

One 

year 
 

2026-

2027 
 

 

Teachers 
effectively 

design 

adapted 
lessons and 

assessment

s aligned 
with 

student 

needs. 

 

 
 

 

 

To equip 

teachers 
with 

strategies 

for 
integrating 

assistive 

technology 
and 

adaptive 

materials. 
 

 

- Conduct 
hands-on 

training on 

ICT tools, 
adaptive 

devices, and 

multimedia 
resources. 

 

- Demonstrate 
real classroom 

applications. 

 

 
ICT 

Coordinato

r 
 

SpEd 

Specialists 
 

Teachers 

 

Any 

available 
budget 

 

MOOE 

 

One 

year 
 

2026-

2027 
 

 

Teachers 

integrate 
assistive 

technologi

es into 
lessons to 

support 

learning 
access. 

 

 
 

 

BIBLIOGRAPHY 

1. Abror, M. B. A. M., & Suud, F. M. (2025). Multiple intelligences and educational leadership in 

the Society 5.0 era: An analysis of leadership values in context of Gardner’s Theory. In ACIE 

2024: Proceedings of the 3rd Annual Conference of Islamic Education, ACIE 2024, 14-15 

October 2024, Jember, East Java, Indonesia (p. 352). European Alliance for Innovation. 

2. Afnan, M. Z., Puspitawati, R. P., & Isnawati, I. (2025). Exploring the role of multiple 

intelligences: A systematic review for cognitive transformation in biology learning. JPBI 

(Jurnal Pendidikan Biologi Indonesia), 11(2), 625-637. 

https://doi.org/10.22219/jpbi.v11i2.40959 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

111 
 

3. Ahmed, S. K., Jeffries, D., Chakraborty, A., Carslake, T., Lietz, P., Rahayu, B., ... & 

Sundarsagar, K. (2022). Teacher professional development for disability inclusion in low‐and 

middle‐income Asia‐Pacific countries: An evidence and gap map. Campbell systematic 

reviews, 18(4), e1287. https://doi.org/10.1002/cl2.1287 

4. Alarcon, D. X. E., & Pineda, L. S. B. (2024). Educating For All: Keys To Inclusive And 

Equitable Teaching: Educar Para Todos: Claves para una Enseñanza Inclusiva y 

Equitativa. Boletín Científico Ideas y Voces, 4(3), ág-01. https://doi.org/10.60100/bciv.v4i3.157 

5. Alcazar, A. A. M. (2023). Access, equity, and quality of education as part of the United 

Nations convention on human rights and the sustainable development goals in relation to the 

educational framework of the Philippines. Eubios Journal of Asian & International 

Bioethics, 33(3). https://tinyurl.com/42dp6suh 

6. Alfane, E. E. (2020). Dataset of Special Education Teachers in Legazpi City, Philippines. 

Puissant, 1(1), 113–119. Retrieved from 

https://puissant.stepacademic.net/puissant/article/view/39 

7. Alfonso, J. P., & Celestino, M. R. (2023). Challenges and practices in implementing inclusive 

education in Philippine elementary schools. Journal of Educational Research and Practice, 

13(2), 55–66. 

8. Alvarado-Alcantar, R., & Keeley, R. (2020). Students with specific learning disabilities’ 

experiences with instructional materials and programs in a blended high school history 

classroom: A phenomenological study of accessibility. Journal of Online Learning 

Research, 6(3), 201-220. https://tinyurl.com/5n8cw9c7 

9. Ambady, G., Mathew, S., Joseph, J., & Sukumaran, P. (2020). Accommodation as a means of 

differentiating instructions for students with intellectual disability in inclusive classrooms: 

Classroom teachers’ views. Strad Research, 7(6), 423-434. https://doi.org/10.37896/sr7.6/046 

10. Amsari, D., Wahyuni, E., & Fadhilaturrahmi, F. (2024). The social learning theory Albert 

Bandura for elementary school students. Jurnal Basicedu, 8(2), 1654-

1662.https://doi.org/10.31004/basicedu.v8i2.7247 

11. Anggoro, S., Fitriati, A., Thoe, N. K., Talib, C. A., & Mareza, L. (2024). Differentiated 

instruction based on multiple intelligences as promising joyful and meaningful learning. Int J 

Eval & Res Educ ISSN, 2252(8822), 1195. https://doi.org/10.11591/ijere.v13i2.24791  

12. Arias-Macias, L. E. (2025). Inteligencias múltiples e inclusión educativa, un reto para el 

profesorado. Revista Científica Zambos, 4(1), 101-113. https://doi.org/10.69484/rcz/v4/n1/79 

13. Ashoumi, H., & Yusuf, M. A. (2024). Pendidikan Inklusi: Integrasi Konsep Konstruktivistik 

Vygotsky dan Landasan Al-Qur'an untuk Mendukung SDGs 4. Intelektual: Jurnal Pendidikan 

Dan Studi Keislaman, 14(3), 321-344. https://doi.org/10.33367/ji.v14i3.6308 

14. Asrifan, A., Ilyas, S. N., Hajerah, H., Saodi, S., Amri, N. A., & Dzulfadhilah, F. (2025). 

Theoretical insights into childhood education: A comprehensive literature review. Shaping 

Childhood Through Educational Experiences, 29-54. https://doi.org/10.4018/979-8-3693-9969-

9.ch002 

15. Baker, C. K., Saclarides, E. S., Harbour, K. E., Hjalmarson, M. A., Livers, S. D., & Edwards, 

K. C. (2022). Trends in mathematics specialist literature: Analyzing research spanning four 

decades. School Science and Mathematics, 122(1), 24-35. https://doi.org/10.1111/ssm.12507 

16. Bampoe, J. O., Verdon, S., Hoffman, L., & Wylie, K. (2025). Development of a culturally 

appropriate Ghanaian English speech and language assessment tool. Early Childhood 

Education Journal, 53(1), 45–58. https://doi.org/10.1007/s10643-025-01323-1 

17. Bandura, A. (2021). Analysis of modeling processes. In Psychological modeling (pp. 1-62). 

Routledge. 

https://tinyurl.com/42dp6suh


Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

112 
 

18. Bandura, A., Ross, D., & Ross, S. A. (1963). Vicarious reinforcement and imitative 

learning. The Journal of Abnormal and Social Psychology, 67(6), 601. 

https://doi.org/10.1037/h0045550 

19. Barrot, J. S. (2023). K to 12 curriculum reform in the Philippines: Towards making students 

future ready. Asia Pacific Journal of Education, 43(4), 1193-1207. 

https://doi.org/10.1080/02188791.2021.1973959 

20. Barruga, B. M. (2025). Classroom implementation by Masbatenyo public elementary teachers 

of the mother tongue-based multilingual education policy: A case study. Language 

Policy, 24(1), 21-50. https://doi.org/10.1007/s10993-024-09691-w 

21. Benemerito, P., Delos Reyes, N. R. T., Espina, R. C., Peteros, E. D., & Sitoy, R. E. (2024). The 

role of professional development in enhancing pedagogical practices of teachers in inclusive 

classrooms. International Journal of Intelligent Systems and Applications in Engineering, 

12(2), 345–351 

22. Bondie, R., Zusho, A., Wiseman, E., Dede, C., & Rich, D. (2023). Can differentiated and 

personalized mixed-reality simulations transform teacher learning?. 

https://doi.org/10.1037/tmb0000098 

23. Burden, P. R. (2025). Classroom management: Creating a successful K-12 learning 

community. John Wiley & Sons. 

24. Campado, R. J., Toquero, C. M., & Ulanday, D. M. (2023). Integration of assistive technology 

in teaching learners with special educational needs and disabilities in the Philippines. 

International Journal of Professional Development, Learners and Learning, 5(1), ep2308. 

25. Chambers, D. (2020). Assistive technology supporting inclusive education: Existing and 

emerging trends. Assistive technology to support inclusive education, 1-16. 

https://doi.org/10.1108/S1479-363620200000014001 

26. Chen, P.H., Hong, J.C., Ye, J.H., & Ho, Y.J. (2022). The role of teachers’ constructivist beliefs 

in classroom observations: A social cognitive theory perspective. Frontiers in Psychology, 13, 

904181. https://doi.org/10.3389/fpsyg.2022.904181 

27. Chinyama, N. (2020). The role of peer teachers in enhancing social and emotional learning: A 

case study of four secondary schools in Fort Beaufort district. Journal of Social Sciences, 62(1–

3), 1–10. https://doi.org/10.1080/09718923.2020.1811549 

28. Conway-Smith, B. (2025). Metacognition as a domain of skill. In Proceedings of the Annual 

Meeting of the Cognitive Science Society (Vol. 47). https://doi.org/10.3390/bs15060761 

29. Cook, S. C., & McDuffie-Landrum, K. (2020). Integrating effective practices into co-teaching: 

Increasing outcomes for students with disabilities. Intervention in School and Clinic, 55(4), 

221-229. https://doi.org/10.1177/1053451219855739 

30. Custodio, Z. U. (2025). Mind the gap: Bridging the divide between designing and 

implementing inclusion policies in the Philippines. Austl. J. Asian L., 26, 73. 

https://tinyurl.com/ms8yhj87 

31. De Bruin, K. (2020). Effective practices for teaching all learners in secondary classrooms. 

In Oxford Research Encyclopedia of Education. 

https://doi.org/10.1093/acrefore/9780190264093.013.1229 

32. Dumitru, C., Muttashar Abdulsahib, G., Ibrahim Khalaf, O., & Bennour, A. (2024). Integrating 

artificial intelligence in supporting students with disabilities in higher education: An integrative 

review. Technology and Disability, 10554181251355428. 

https://doi.org/10.1177/10554181251355428 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

113 
 

33. Espina, R. C., Padillo, G. G., & Manguilimotan, R. P. (2021). Functional skills for learners 

with special needs amidst the COVID-19 pandemic. Cypriot Journal of Educational Sciences, 

16(4), 1893–1916. https://doi.org/10.18844/cjes.v16i4.5912 

34. Evangelio, M. M. C., & Escote, M. J. V. (2024). Teacher competence and performances of 

beginning and seasoned teachers: A comparative study. International Journal of Research and 

Innovation in Applied Science (IJRIAS), 9(1), 633–646. 

https://doi.org/10.51584/IJRIAS.2024.907053 

35. Falcon, A. T., Cabanela, G. P., Pagas, I. J. L., Durias, J. E., Espeja, N. G., Español, M. A. D., & 

Fernandez, E. J. (2025). Understanding SNED teachers’ beliefs on student growth: A 

qualitative inquiry based on mindset theory. South Florida Journal of Development, 6(6), 

e5482-e5482. https://tinyurl.com/386pwuee 

36. Flanagan, A. M., Cormier, D. C., & Bulut, O. (2020). Achievement may be rooted in teacher 

expectations: examining the differential influences of ethnicity, years of teaching, and 

classroom behaviour. Social Psychology of Education, 23(6), 1429-1448. 

https://doi.org/10.1007/s11218-020-09590-y 

37. Frost, D., Durrant, J., Hill, V., Holden, G., & Roberts, A. (2025). Teachers and the practice of 

leadership: Enabling change for transformation and social justice. 

https://doi.org/10.4324/9781003623137 

38. Gavade, A. Y., Sidotam, A., & Varanasi, R. A. (2023). Pandemic, hybrid teaching & stress: 

Examining Indian teachers' sociotechnical support practices in low-income schools. arXiv. 

https://arxiv.org/abs/2307.10220 

39. Gentilini, L. (2021). Effective and efficient practices for successful inclusion in public school 

settings. In Building integrated collaborative relationships for inclusive learning settings (pp. 

40-76). IGI Global. https://doi.org/10.4018/978-1-7998-6816-3.ch003 

40. Geromo, J. R., Sitoy, R. E., Patindol, P. F., Tek-ing, M. J. L., Amit, M. N., & Castro, H. D. 

(2024). Professional Development and Instructional Practices Among Special Education 

Teachers. International Journal of Intelligent Systems and Applications in Engineering, 12(2), 

119–125. https://ijisae.org/index.php/IJISAE/article/view/7189 

41. Gibbs, K. (2025). School leaders' approaches to supporting differentiated instruction. 

Educational Research, 1-18. https://doi.org/10.1080/00131881.2025.2530613 

42. Gillani, N., & Eynon, R. (2023). Understanding and improving social factors in education: A 

computational social science approach. arXiv preprint arXiv:2301.05619. 

https://doi.org/10.48550/arXiv.2301.05619 

43. Gilmour, A. F., Sandilos, L. E., Pilny, W. V., Schwartz, S., & Hough, J. (2022). Teaching 

students with emotional/behavioral disorders: Teachers' burnout profiles and classroom 

management. Journal of Special Education, 55(2), 123–134. 

https://doi.org/10.1177/10634266211020258 

44. Gilson, C. M. (2021). Moving toward differentiated professional learning for teachers learning 

to differentiate for gifted students. In Best practices in professional learning and teacher 

preparation (pp. 93-120). Routledge. 

45. Ginja, T. G., & Chen, X. (2023). Conceptualising IE: the role of teacher training and teacher's 

attitudes towards inclusion of children with disabilities in Ethiopia. International Journal of 

Inclusive Education, 27(9), 1042-1055. https://doi.org/10.1080/13603116.2021.1879958 

46. Goyibova, N., Muslimov, N., Sabirova, G., Kadirova, N., & Samatova, B. (2025). 

Differentiation approach in education: Tailoring instruction for diverse learner 

needs. MethodsX, 14, 103163. https://doi.org/10.1016/j.mex.2025.103163 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

114 
 

47. Guerin, A., Sharma, U., & Forlin, C. (2022). Teachers’ beliefs about inclusive education: A 

meta-analytical review across international contexts. Educational Psychology Review, 34(1), 1–

22. https://doi.org/10.1007/s10648-022-09695-0 

48. Hettiarachchilage, K., & Haldolaarachchige, N. (2024). Enhance students learning outcomes by 

redesigning individual learning activities into group activities for introductory level Physics 

courses. arXiv preprint arXiv:2407.09330. https://doi.org/10.48550/arXiv.2407.09330 

49. Ibrahim, R. H., & Hussein, D. A. (2016). Assessment of visual, auditory, and kinesthetic 

learning style among undergraduate nursing students. Int J Adv Nurs Stud, 5(1), 1-4. 

https://doi.org/10.14419/ijans.v5i1.5124 

50. Ige, O. A., Olulowo, T. G., & Ugwoke, E. O. (2020). Using peer tutoring to improve students’ 

academic achievement in financial accounting concepts. Education Research International, 

2020, 8871235. https://doi.org/10.1155/2020/8871235 

51. Issaka, C. A., Nyaaba, M., & Iddrisu, F. A. (2022). Attitudes and concerns of pre-service 

teachers about inclusive education enshrined in the new four-year basic education curriculum in 

Ghana. European Journal of Education and Pedagogy, 3(1), 89–94. 

https://doi.org/10.24018/ejedu.2022.3.1.239 

52. Jugan, M. B., Reyes, N. R. T. D., Pepito Jr, J. C., Capuno, R. G., Pinili, L. C., Cabigon, A. F. 

P., ... & Mamites, I. O. (2024). Attitudes of elementary teachers towards IE of learners with 

special educational needs in a public school. Online Submission, 48(1), 2173-2202. 

https://tinyurl.com/37dnm7tp 

53. Karal, M. A., & Peker, D. (2022). Comparative investigation of differences between special 

and general education teachers' perceptions about students with autism in Turkey. International 

Journal of Inclusive Education, 26(2), 177–190. 

https://doi.org/10.1080/13603116.2021.1880169 

54. Kenny, N., McCoy, S., & O’Higgins Norman, J. (2023). A whole education approach to 

inclusive education: An integrated model to guide planning, policy, and provision. Education 

Sciences, 13(9), 959. https://doi.org/10.3390/educsci13090959 

55. Khanna, P., & Bhola, S. (2023). Designing integrative and collaborative learning for students 

with special needs and learning disabilities in an inclusive classroom. In Sustainable Blended 

Learning in STEM Education for Students with Additional Needs (pp. 173-194). Singapore: 

Springer Nature Singapore. https://doi.org/10.1007/978-981-99-3497-3_9 

56. Khazanchi, P., & Khazanchi, R. (2022). Role of assistive technology in teaching students with 

disabilities in K-12 classrooms. In Technology-Supported Interventions for Students With 

Special Needs in the 21st Century (pp. 149-176). IGI Global Scientific Publishing. 

https://doi.org/10.4018/978-1-7998-8874-1.ch007 

57. Khosravizadeh, O. (2023). Analysis of the impact of Vygotsky's Collaborative Learning 

Theory on the development of group skills. https://doi.org/10.61838/jsied.3.1.1 

58. Khotinets, V. Y., & Shishova, E. O. (2023). Cultural and educational environment in the 

development of younger schoolchildren’s creative potential. Frontiers in Psychology, 14, 

1178535. https://doi.org/10.3389/fpsyg.2023.1178535 

59. Kleinert, T., Nash, K., Leota, J., Koenig, T., Heinrichs, M., & Schiller, B. (2022). A self-

controlled mind is reflected by stable mental processing. Psychological Science, 33(12), 2123-

2137. https://doi.org/10.1177/09567976221110136 

60. Ko, D. (2021). Black exceptionality in academia: A cultural-historical re-conceptualization of 

Black male students identified with learning disabilities in higher education. International 

Journal of Inclusive Education, 25(7), 755–771. 

https://doi.org/10.1080/13603116.2020.1744563 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

115 
 

61. Kramer-Roy, D., Hashim, D., Tahir, N., Khan, A., Khalid, A., Faiz, N., ... & Frater, T. (2020). 

The developing role of occupational therapists in school-based practice: Experiences from 

collaborative action research in Pakistan. British Journal of Occupational Therapy, 83(6), 375-

386. https://doi.org/10.1177/0308022619891841 

62. Kurth, J. A., Miller, A. L., & Toews, S. G. (2020). Preparing for and implementing effective 

inclusive education with participation plans. Teaching Exceptional Children, 53(2), 140-149. 

https://doi.org/10.1177/0040059920927433 

63. Kurth, J. A., McQueston, J. A., Ruppar, A. L., Toews, S. G., Johnston, R., & McCabe, K. M. 

(2019). A description of parent input in IEP development through analysis of IEP documents. 

Intellectual and Developmental Disabilities, 57(6), 485–498. https://doi.org/10.1352/1934-

9556-57.6.485 

64. Leijen, Ä., Pedaste, M., Baucal, A., Poom-Valickis, K., & Lepp, L. (2024). What predicts 

instructional quality and commitments to teaching: Self-efficacy, pedagogical knowledge or 

integration of the two? Frontiers in Psychology, 15, Article 1287313. 

https://doi.org/10.3389/fpsyg.2024.1287313 

65. Leko, M. M., Chiu, M. M., & Roberts, C. A. (2021). Individual and contextual factors related 

to secondary SpEd teachers' reading instructional practices. The Journal of Special Education, 

55(1), 3–13. https://doi.org/10.1177/00224669211000845 

66. Lenzer, S., Pannullo, L., Nehring, A., & Stinken-Roesner, L. (2024). Towards scientific literacy 

in inclusive science education. arXiv preprint arXiv:2411.03020. 

https://doi.org/10.48550/arXiv.2411.03020 

67. Liita, L., Atmowardoyo, H., & Salija, K. (2015). The effects of visual auditory kinesthetic 

learning style as technique in improving students' writing ability. ELT Worldwide: Journal of 

English Language Teaching, 2(2). http://eprints.unm.ac.id/id/eprint/2537 

68. Lohmann, M. J., Hovey, K. A., Gauvreau, A. N., & Higgins, J. P. (2019). Using assistive 

technology tools to support learning in the inclusive preschool classroom. The Journal of 

Special Education Apprenticeship, 8(2), 5. https://doi.org/10.58729/2167-3454.1090 

69. Liu, H., Zhang, X., & Sun, L. (2023). Male preservice teachers’ perspectives and experiences 

regarding early childhood education programs in China. Education Research International, 

Article ID 8875775. 

70. Macalindong, J. D., & de Guzman, M. C. (2024). Teacher preparedness and inclusive 

pedagogical strategies in urban public schools. Multidisciplinary International Studies 

Research Organization (MISRO), 10(1), 19–31. https://journal-

gehu.com/index.php/misro/article/view/90 

71. Makuya, D., & Sedibe, M. (2021). Exploring the challenges that are faced by teachers in the 

implementation of inclusive education at grade 9 level IN Gauteng North District Schools in 

South Africa. Interchange, 52(4), 561-576. https://doi.org/10.1007/s10780-021-09429-1 

72. Mangao Jr, D. F., Al Jerald, V. L., Atendido, A. R. B., Aure, E. P., & Matel, F. C. (2025). 

Enhancing literacy: Innovative strategies for ALS learners with disabilities. In Proceedings of 

International Conference on Special Education, 6, 10-22. https://tinyurl.com/9zmxzcuk 

73. Manini, W., Ezekiel, K. S., & Mwajuma, V. (2022). Primary School Teachers’ Pedagogical 

Practices and Inclusive Education: A Case of Pupils with Moderate Deafblindness in Tanzania: 

Inclusive education, pedagogical practices, deafblindness. Journal of Adult Education in 

Tanzania, 24(1). https://tinyurl.com/2ac7d8p8 

74. McCarty, T., & Light, J. (2022). Supporting peer interactions for students with complex 

communication needs in inclusive settings: Paraeducator roles. Perspectives of the AHSA 

Special Interest Groups: SIG 16 School-Based Issues, 7(1), 229–244. 

https://doi.org/10.1044/2021_PERSP-21-00141 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

116 
 

75. McConomy, M. A., Root, J., & Wade, T. (2022). Using task analysis to support inclusion and 

assessment in the classroom. Teaching Exceptional Children, 54(6), 414-422. 

https://doi.org/10.1177/00400599211025565 

76. McGuire, S. N. (2022). Preservice general teachers’ behavior management needs and training: 

A mixed methods study (Doctoral dissertation, University of Illinois at Urbana-Champaign). 

https://hdl.handle.net/2142/115392 

77. McDowell, J. (2023). If you're a male primary teacher, there's a big “why are you doing that? 

What is wrong with you?”: Gendered expectations of male primary teachers and the double 

bind. Sociology Compass, 17(5), e13145. https://doi.org/10.1111/soc4.13145 

78. Medina, M. G. G. (2025). Exploring teachers’ experiences in creating inclusive learning 

environment. Educational Research (IJMCER), 7(3), 303-346. https://tinyurl.com/5edzpu4t 

79. Mirasol, J. M., Necosia, J. V. B., Bicar, B. B., & Garcia, H. P. (2021). Statutory policy analysis 

on access to Philippine quality basic education. International Journal of Educational Research 

Open, 2, 100093. https://doi.org/10.1016/j.ijedro.2021.100093 

80. Mohamed, H. H., & Elhoweris, H. (2022). Perceptions of preschool teachers of the 

characteristics of gifted learners in Abu Dhabi: A qualitative study. Frontiers in Psychology, 

13, 1–10. https://doi.org/10.3389/fpsyg.2022.1051697 

81. Mosala, M., & Sefotho, M. M. (2025). Examining teachers' responsibilities and rights in 

implementing IE within the legal framework. International Journal of Special 

Education, 40(1), 106-117. https://doi.org/10.52291/ijse.2025.40.9 

82. Mosia, P. A., & Lephoto, M. N. (2023). Non-governmental and community-based 

organisations as enablers of inclusion in education. Inclusion in Southern African Education: 

Understanding, Challenges and Opportunities (pp. 203-218). https://doi.org/10.1007/978-3-

031-43752-6_15 

83. Mpolomoka, D. L., Beirat, M. A., Mushibwe, C., Chikopela, R., & Phiri, P. (2025). Universal 

Design for Learning (UDL) in higher education institutions (HEIs): Enablers and disablers. 

https://tinyurl.com/ye69uahb 

84. Mudi, S., & Samanta, T. K. (2024). Applying Vygotsky’s Zone of Proximal Development in 

Modern Classroom Settings: A Call for Social Learning in the Digital Age. International 

Journal for Multidisciplinary Research, 6(4), 24233. 

https://doi.org/10.36948/ijfmr.2024.v06i04.24233 

85. Mumtazah, N. W., Bayyinah, N., & Asanti, F. N. (2025). Mapping multiple intelligences of 7th 

grade junior high school students: A study based on Paulus Winarto's talent test and Howard 

Gardner's Theory. Didaktika: Jurnal Kependidikan, 14(1 Februari), 1457-1472. 

https://doi.org/10.58230/27454312.1751 

86. Naruka, V. S., & Sharma, C. (2024). Ethical challenges and dilemmas in teaching students with 

special needs in inclusive classrooms. Ethical Frameworks in SpEd: A Guide for Researchers, 

120. https://tinyurl.com/4vy6s9jw 

87. Nasr, M. (2024). Teachers’ reference to the individualized education program for reading 

instruction: Effects of student and teacher factors (Doctoral dissertation, University of Illinois 

at Urbana-Champaign). https://hdl.handle.net/2142/124474 

88. Ndale, A. A. (2025). Influence of regular teacher development programmes on implementing 

IE in public primary schools, Morogoro Municipal, Tanzania. British Journal of 

Education, 13(5), 48-63.https://doi.org/10.37745/bje.2013/vol13n54863 

89. Ngcobo, J. (2025). Critical junctures in the implementation of IE in South Africa. In Global 

Practices in Inclusive Education Curriculum and Policy (pp. 399-436). IGI Global. 

https://doi.org/10.4018/979-8-3693-4058-5.ch016 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

117 
 

90. Nobutoshi, M. (2023). Metacognition and reflective teaching: A synergistic approach to 

fostering critical thinking skills. Research and Advances in Education, 2(9), 1-14. 

https://tinyurl.com/mrxuxcxa 

91. Nurillayevich, M. U. (2025). Strategies for developing student’s reading skills. Universal 

Science Perspectives International Scientific Practical Journal, 1(1). 

https://tinyurl.com/y3jb5b87 

92. Official Gazette. (2022). Republic Act No. 11650: Instituting a policy of inclusion and services 

for learners with disabilities in support of inclusive education. Lawphil. 

https://lawphil.net/statutes/repacts/ra2022/ra_11650_2022.html 

93. Organization for Economic Co-operation and Development (OECD). (2022). Gender 

stereotypes in education: Policies and practices to address gender stereotyping across OECD 

education systems (OECD Education Working Papers, No. 267). 

https://doi.org/10.1787/102c1c39-en 

94. Ortiz Jr., O.E., Laodenio, J. A., Carangian, R. S., Palma, D. P., & Madrona, R. A. (2025). 

Oliver E. Ortiz Jr. Praxis: The Bandura’s effect to educational innovation and creativity. 

Pantao: International Journal of the Humanities and Social Sciences, 4(2), 600-605. 

https://doi.org/10.69651/pijhss040257 

95. Owino, C. O., Bunyasi, B. A., & Kamau-Kangethe, R. W. (2022). Instructional methods 

adaptation and implementation of competency-based curriculum for early years learners with 

disabilities in primary schools in Nairobi City County, Kenya. World Journal of Innovative 

Research, 01-09. https://tinyurl.com/2uxbyj5w 

96. Ozodova, M. (2025). IE: Strategies for supporting students with special needs in mainstream 

classrooms. International Journal of Artificial Intelligence, 1(4), 2169-2174. 

https://tinyurl.com/42syna6n  

97. Pacheco, T. L., Morgan, R. L., & McKnight-Lizotte, M. C. (2022). Collaboration between 

secondary SpEd teachers and community rehabilitation service providers: A focus group 

analysis. Developmental Disabilities Network Journal, 2(2), 7. https://doi.org/10.59620/2694-

1104.1046 

98. Petancio, J. M. (2021). Peer tutoring: Its effects on subject mastery and mathematics anxiety 

among elementary education teaching interns. Teacher Development, 25(1), 37–52. 

https://doi.org/10.1080/13664530.2021.1883030 

99. Peteros, E., Zaragoza, I. D., De Vera, J. V., & Fulgencio, M. D. (2022). Teachers’ perceptions 

on their competence and the benefits of inclusive education. Cypriot Journal of Educational 

Sciences, 17(8), 2605-2621. https://tinyurl.com/5n77wkh7 

100. Powell, S. R., Lembke, E. S., Ketterlin-Geller, L. R., Petscher, Y., Hwang, J., Bos, S. E., ... & 

Hopkins, S. (2021). Data-based individualization in mathematics to support middleschool 

teachers and their students with mathematics learning difficulty. Studies in Educational 

Evaluation, 69, 100897. https://doi.org/10.1016/j.stueduc.2020.100897 

101. Raju, T. S., & Kumari, D. N. (2025). Research methodology in teacher education. Academic 

Guru Publishing House. 

102. Reyes, T. M., & Santos, G. D. (2022). Inclusive education in the Philippine context: 

Perceptions, readiness, and practices of elementary school teachers. International Journal of 

Inclusive Education, 26(5), 421–435. 

103. Rigopouli, K., Kotsifakos, D., & Psaromiligkos, Y. (2025). Vygotsky’s creativity options and 

ideas in 21st-century technology-enhanced learning design. Education Sciences, 15(2), 257. 

https://doi.org/10.3390/educsci15020257 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

118 
 

104. Rivera, J. A., & Baldovino, C. V. (2023). Learning Delivery Readiness of Special  Education 

Teachers in Secondary Schools in Camarines Norte, Philippines.  International Journal of 

Research and Innovation in Social Science  (IJRISS), 7(3), 145–150. 

105. Rosario, J., Aribbay, A. J., Baccay, I. R., Lopez, K. K., Tandayu, C., & Villamor, C. I. (2024). 

Differentiated mathematics instruction: Teachers’ experiences in inclusive classrooms. Isabela 

State University Linker: Journal of Education, Social Sciences and Allied Health, 1(2), 20–32. 

106. Saputra, M. R. A., & Dianita, E. R. (2025). Building inclusive learning: Socratic dialogue and 

egalitarian pedagogy approaches to collaborative learning in Social Studies Education. In ACIE 

2024: Proceedings of the 3rd Annual Conference of Islamic Education, ACIE 2024, 14-15 

October 2024, Jember, East Java, Indonesia (p. 185). European Alliance for Innovation. 

https://doi.org/10.4108/eai.14-10-2024.2356590 

107. Sayman, R. B., Basoc, M. G. S., & Ricaforte, R. M. (2025). The influence of professional 

development training and classroom size on the effectiveness of teaching practices in inclusive 

education. International Journal of Research and Innovation in Social Science. 

108. Schladant, M., Ocasio-Stoutenburg, L., Nunez, C., Dowling, M., Shearer, R., Bailey, J., ... & 

Natale, R. (2023). Promoting a culture of inclusion: impact of professional development on 

teachers’ assistive technology practices to support early literacy. Journal of Early Childhood 

Teacher Education, 44(2), 147-166. https://doi.org/10.1080/10901027.2022.2099325 

109. Scott, L. R., Bruno, L., Gokita, T., & Thoma, C. A. (2022). Teacher candidates’ abilities to 

develop universal design for learning and universal design for transition lesson plans. 

International Journal of Inclusive Education, 26(4), 333–347. 

https://doi.org/10.1080/13603116.2019.1651910 

110. Senate of the Philippines. (2024, December 3). EDCOM II flags delays in inclusive education 

law’s implementation. https://web.senate.gov.ph/press_release/2024/1203_edcom1.asp 

111. Serra, R., Martinez, C., Vertegaal, C. J., Sundaramoorthy, P., & Bentum, M. J. (2023). Using 

student-led tutorials to improve student performance in challenging courses. IEEE Transactions 

on Education, 66(4), 339-349. https://doi.org/10.22329/celt.v14i1.7141 

112. Shareefa, M. (2023). Demystifying the impact of teachers’ qualification and experience on 

implementation of differentiated instruction. International Journal of Instruction, 16(1), 393-

416. https://tinyurl.com/y5ej74hh 

113. Sharma, U., & Sokal, L. (2022). Preparing teachers for inclusive classrooms: A global 

perspective. International Journal of Inclusive Education, 26(3), 303–318. 

114. Sitoy, R. E., Espina, R. C., Sumalinog, M. R. R., Benemerito, P., Cabajar, L. S., & Delantar, L. 

M. (2025). Instructional methods for inclusive education: An exploration of teaching strategies 

for special needs learners in general classrooms. International Journal of Humanities 

Education, 13(1), 565-604. https://tinyurl.com/4k25tp5j 

115. Symeonidou, S. (2022). Teacher education for inclusion and anti-oppressive curriculum 

development: Innovative approaches informed by disability arts and narratives. International 

Journal of Inclusive Education, 26(7), 659-673. 

https://doi.org/10.1080/13603116.2020.1711819 

116. Spandagou, I., Evans, D., & Little, C. (2023). Primary education preservice teachers' attitudes 

on inclusion and perceptions on preparedness to respond to classroom diversity. Proceedings 

of the International Educational Research Conference, Brisbane: AARE. 

https://tinyurl.com/4u5petyc 

117. Steinert, Y. (2025). Learning from experience: from workplace learning to communities of 

practice. In Faculty development in the health professions: a focus on research and 

practice (pp. 151-171). Singapore: Springer Nature Singapore. https://doi.org/10.1007/978-

981-97-9372-3_7 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

119 
 

118. Stollz, C., Phillips, H. N., & Condy, J. (2022). Factors influencing five foundation phase 

teachers’ teaching experiences during Covid-19 in an inclusive suburban school. In Inclusive 

Pedagogical Practices Amidst a Global Pandemic: Issues and Perspectives Around the 

Globe (pp. 97-114). Cham: Springer International Publishing. https://doi.org/10.1007/978-3-

031-10642-2_7 

119. Sudha, A. (2020). Development of assessment tools in mathematics for students with 

intellectual disability. Disabilities and Impairments, 34(2), 169–177. 

https://doi.org/10.16966/di.34.2.4 

120. Suhaimi, S., Ghani, M. F. A., & Radzi, N. M. (2025). Does student-centred leadership integrate 

with collaborative, distributive, and instructional leadership? A recent systematic review 

(2021–2025). International Research-Based Education Journal, 7(2), 238-272. 

https://doi.org/10.17977/10.17977/um043v7i22025p238-272 

121. Tabamo, L. M., & Labitad, G. F. (2025). Self-efficacy in teaching and reading comprehension 

practices among public elementary School teachers. IJSAT-International Journal on Science 

and Technology, 16(3). https://doi.org/10.71097/IJSAT.v16.i3.7057 

122. Taber, K. S. (2018). The use of Cronbach’s alpha when developing and reporting research 

instruments in science education. Research in science education, 48, 1273-1296. 

123. Taheri Hosseinkhani, N. (2025). Evaluating the economic impact, equity implications, and 

long-term prospects of AI-powered personalized learning in education by mid-century. 

https://tinyurl.com/3ud89tyk 

124. Tenback, C., van Hoof, S., & Pijl, S. J. (2024). The attitudes of teaching staff in   

specialised education towards inclusion and integration. British Journal of Special Education, 

51(1), 45–58. https://doi.org/10.1111/1467-8578.12509 

125. Thaariq, Z. Z. A. (2025). Understanding multiple intelligences for basic education. Al-Hasani: 

Journal of Islamic Studies, 2(1), 17-45. https://tinyurl.com/yzbku9ac 

126. Toews, S. G., & Kurth, J. A. (2021). Evaluation of the evidence base for shared reading to 

support literacy skill development for students with extensive support needs. Research and 

Practice for Persons with Severe Disabilities, 46(2), 77–93. 

https://doi.org/10.1177/15407969211001589 

127. Tohari, B., & Rahman, A. (2024). Konstruktivisme Lev Semonovich Vygotsky dan Jerome 

Bruner: Model pembelajaran aktif dalam pengembangan kemampuan kognitif anak. Nusantara: 

Jurnal Pendidikan Indonesia, 4(1), 209-228. https://doi.org/10.14421/njpi.2024.v4i1-13 

128. Trombetta, W. S. (2024). Examining collaborative practices between general education and 

special education teachers: A mixed methods investigation of federal mandates and 

responsibilities under IDEIA 2004 (Doctoral dissertation, Drexel University). 

https://tinyurl.com/28vmmume 

129. Van Huis, R. (2025). Curriculum accommodations, modifications, and differentiation 

strategies: Equipping teachers in adapting curriculum to meet the diverse needs of all learners. 

https://tinyurl.com/22wyd8y5 

130. Vasileiadis, I., & Stampliakas, G. (2025). Social acceptance in the school context as a factor in 

enhancing independent living. In Tools for Promoting Independent Living Skills in Individuals 

with Disabilities (pp. 67-86). IGI Global. https://doi.org/10.4018/979-8-3693-6026-2.ch004 

131. Wibowo, S., Wangid, M. N., & Firdaus, F. M. (2025). The relevance of Vygotsky's 

Constructivism Learning Theory with the differentiated learning primary schools. Journal of 

Education and Learning (EduLearn), 19(1), 431-440. 

https://doi.org/10.11591/edulearn.v19i1.21197 



Journal of Research in Innovative Teaching and Inclusive Learning, Volume:3Issue:10 Year:2025  ISSN:3030-3036 

120 
 

132. Wongkittirungrueang, S., & Cheausuwantavee, T. (2025). Development of a transition service 

model for autistic students from inclusive primary to secondary schools: A qualitative 

study. Journal of Social Studies Education Research, 16(2), 225-251. 

https://tinyurl.com/mrtfwe7n 

133. Xiang, Y. (2025). Theory of Multiple Intelligences. In The ECPH Encyclopedia of 

Psychology (pp. 1530-1531). Singapore: Springer Nature Singapore. 

https://doi.org/10.1007/978-981-97-7874-4_1331 

134. Xue, Z. (2023). Exploring Vygotsky’s Zone of Proximal Development in pedagogy: A critique 

of a learning event in the business/economics classroom. International Journal of Education 

and Humanities, 9(3), 166-168. https://doi.org/10.54097/ijeh.v9i3.10506 

135. Yadav, M., Sharma, P., & Nghiem, X. H. (2025). Impact of IE and lifelong learning in higher 

education. In Academic Support Services and Strategies in Higher Education (pp. 221-250). 

IGI Global Scientific Publishing. https://doi.org/10.4018/979-8-3693-4175-9.ch009 

136. Zabeli, N., & Gjelaj, M. (2020). Preschool teachers' awareness, attitudes, and challenges 

towards inclusive early childhood education: A qualitative study. Cogent Education, 7(1), 

1791560. https://doi.org/10.1080/2331186X.2020.1791560 

137. Zhang, H., Tsang, K. W., & Peng, Z. H. (2025). VChatter: Exploring generative conversational 

agents for simulating exposure therapy to reduce social anxiety. arXiv. 

https://doi.org/10.48550/arXiv.2506.03520 


