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Abstract: The study sought to investigate “Resilience as a determinant of the Psychosocial
Wellbeing of Internally Displaced Adolescents in Secondary Schools in the Kumba II Subdivision
in Cameroon”. The study was guided with the following indicators; adaptability, optimism, self-
awareness and growth mindset. These indicators were transformed to research objectives. The
research design that was used for this study was the sequential explanatory research design. The
purposive research design was used. Six schools were selected for the study. Questionnaires and
interview guide were the instruments used for the study. The sample size was made up of 148
adolescents, distributed in six secondary schools in the Kumba II Subdivision. Findings revealed
that there is a moderate positive influence of adaptability on the psychosocial wellbeing of
internally displaced adolescents in secondary schools in Kumba II Municipality (χ2=69.734 df=272,
P=0.000.), there is a strong positive influence of optimism on the psychosocial wellbeing of
internally displaced adolescents in secondary schools in Kumba II Municipality(χ2=165.282 with
df=323, P=0.000), there is a strong positive influence of self-awareness on the psychosocial
wellbeing of internally displaced adolescents in secondary schools in Kumba II
Municipality(χ2=109.784 df=340, P=0.000) and that there is a strong positive influence of growth
mindset on the psychosocial wellbeing of internally displaced adolescents in secondary schools in
Kumba II Municipality (χ2=214.755 with df=272, P=0.000). In summary, the strength of each
factor's influence on psychosocial wellbeing was determined by examining the magnitude of the
chi-square (χ2) values and confirming statistical significance through the p-values (P). Based on the
finding it was recommended that schools should integrate activities that promote adaptability,
optimism, self-awareness, growth mindset that will empower in adolescent’s resilience skills to
build in them positive psychosocial wellbeing.
Key points: Resilience, Psychosocial Wellbeing, Adaptability, Optimism, Self-awareness, Growth
Mindset, Internally Displaced Adolescents.

Background
Resilience is defined as a person’s capability in coping with life’s stressors and adversities, which
may see the individual returning to an earlier state of normalcy with no indications of negative
effects (Masten, 2009). Resilience can be better explained as the opportunity and capacity of
individuals to find psychological, social, cultural, and physical resources that will provide for their
well-being, and their prospect and ability alone or with others, to benefit from these resources and
in culturally meaningful ways (Ungar, 2008). Zautra, Hall, and Murray (2010) posit that resilience
is the ability to adapt successfully to difficult and hostile situations. Psychosocial wellbeing can be
seen as a multidimensional concept that encompass of psychological, social and emotional health
which include some basic aspect of life, like, personal growth, purpose in life, self-acceptance, life
satisfaction and social connections and it is a central focus of positive psychology. Well-being is a
state of health and wellness, and the ability for people to judge life positively, and to achieve
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balance between positive and negative effect. Psychosocial wellbeing goes further to look at
positive evaluation of oneself and one’s past life, a sense of continued growth and development as
a person, the belief that one’s life is purposeful and meaningful, the possessions of quality relations
with others, the capacity to manage effectively one’s life and surrounding world and a sense of self-
determination or autonomy to accomplish life goals.
Moreover, although adaptability has long been considered as one of the most important capacities
among human beings, the concept of adaptability is a recently developed construct. According to
the tripartite framework (Martin et al., 2012, 2013), adaptability refers to individuals’ ability to
manage, adjust, and modify their thoughts (cognition), actions (behaviours) and emotions (affects)
in response to changing, novel and uncertain circumstances, conditions and situations.
In addition, optimism refers to the general tendency to expect positive outcomes out of an
individual which includes better mental as well as physical health, personal relationships,
motivation and performance. Optimists show more tenacity and more approach-focused ways of
overcoming with short- and long-term stressors. Even though the progress of an individual’s state is
slow and difficult, optimists show more resilience when confront a challenge as said by Synder and
Lopez in 2002.
Furthermore, the belief that one has the capacity to grow is known as a growth mindset. Growth
mindset, or attributes that are malleable, encourage healthy and adaptive ways of facing and
tolerating anxiety, frustration, and disappointment, which promotes resilience (Schroder, 2020).
Growth mindset may make individuals more resilient and persistent in the face of challenges or
difficulties, as they are more likely to adopt effort-oriented strategies in their efforts to achieve their
goals (Zhao et al., 2021a). People with a growth mindset may suffer fewer stress and self-reported
symptoms of psychological disease. For instance, when adolescents experience family stress,
growth mindset can relieve the stress and reduce the protective effects of externalizing behaviours
(Walker & Jiang, 2022). On the other hand, fixed mind-set (entity theories of personality) has been
shown to predict greater self-reported stress (Yeager et al., 2014) and anxiety following ostracism,
as well as greater reports of psychosocial stress and psychopathology.
Additionally, growth mind-set refers to our core belief that our talents can be developed through
practice, which may subsequently influence our thoughts and behaviours (Dweck, 2006). Mindset
can affect one’s motivation, which in turn can affect academic resilience and performance.
Psychosocial well-being is a superordinate construct that includes emotional or psychological well-
being, as well as social and collective well-being (Martikainen, 2002).
Statement of the Problem
It was observed that most internally displaced adolescents in the Kumba 2 Sub Division mental
health got affected negatively because of the Anglophone crisis in the North West and South
Regions of Cameroon, which made many adolescents to relocate to more safer areas because of the
internal tension of socio-political crisis. Some were not mentally and socially balance and engaged
in juvenile delinquency which affected their wellbeing. The researchers thought it wise to carry a
study in this area, to see how resilience could help boast internally displaced adolescent’s mental
health as a coping strategy to bounce back when they go through life hurdles and unforeseen
circumstances.
Research Objectives
General Research Objective
To examine the effect of resilience on the psychosocial wellbeing of internally displaced
adolescents in secondary schools in the Kumba II subdivision.
Specific Research Objectives
1) To find out the extent to which adaptability influences the psychosocial wellbeing of internally
displaced adolescents in secondary schools in the Kumba II subdivision.
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2) To investigate the extent to which optimism influences the psychosocial wellbeing of internally
displaced adolescents in secondary schools in the Kumba II subdivision.

3) To assert the extent to which self-awareness influences the psychosocial wellbeing of internally
displaced adolescents in secondary schools in the Kumba II subdivision.

4) Investigate the extent to which growth mind-set influences the psychosocial wellbeing of
internally displaced adolescents in secondary schools in the

Literature
Psychosocial Wellbeing
Psychosocial well-being is a superordinate construct that includes emotional or psychological well-
being, as well as social and collective well-being (Martikainen, 2002). Psychosocial well-being is a
concept that applies to both individual and collective levels of evaluation. Psychosocial well-being
is a superordinate construct that includes emotional or psychological well-being as well as social
and collective well-being (Martikainen, 2002). According to Martikainen, concepts grouped under
the term “psychosocial” usually refer to “meso” levels (in relation to the theory of ecological
systems; Bronfenbrenner, 1979) such as support and social networks, perceived control over certain
social situations, balance of effort and reward at work, security, autonomy, or family conflicts.
Resilience
Resilience encompasses the ability or strength to survive in challenging situations (Zautra, 2009).
Rutter (1990 as cited in Earvolino-Ramirez, 2007) adds that resilience is the capacity to recover or
adapt effectively, amid challenging circumstances. According to Donald (2004), resilience is the
ability to grow and develop in face of adversity. Resilience represents the personal characteristics
that enable a person to thrive in the face of hardship. Resilience is defined as an individual's ability
to adapt to stress and adversity. Stress and adversity can come in the shape of family or relationship
problems, health problems, or workplace and financial worries, among others. Research has shown
that emotional and physical resilience is to a degree, something you are born with. Some individuals
are less upset by life changes, this can be observed in infancy and tends to be stable throughout
one's lifetime.
Resilience is the ability to bounce back from stressful situations or hardship (Smith et al., 2008).
Typically, there are three broad approaches as to the conceptualization of resilience: trait, state, and
outcome. Trait approach assumes resilience as stable personal characteristics used to cope with
stressors for better adjustment and development (Connor & Davidson, 2003; Tusaie & Dyer, 2004).
Resilience refers to positive adaptation, or the ability to maintain or regain mental health, despite
experiencing adversity (Wald et al., 2006). These adversities are encountered through a range of
stressful events such as bereavement, loss, accidents, physical assault, natural disasters, disease
processes that are life-changing or terminal and other such traumatic events, and resilience either
surfaces or develops as an outcome of these adversities.
Adaptability
According to Martin et al. (2013), adaptability refers to individual’s ability to manage, adjust, and
modify their thoughts (cognitions), actions (behaviours), and emotions (affect) in response to
changing, novel, and uncertain circumstances, conditions, and situations. Adaptability also refers to
the ability of individuals to adjust their behaviours, communication styles, and responses based on
the dynamics of social situations. This skill is crucial for fostering effective relationships and
navigating the complexities of social environments (Pulakos, et al., 2006).
Optimism
Optimism is an inherent tendency to expect favourable future results and it is related to making
positive evaluations of the circumstances, and taking the time to actively engage coping strategies
in dealing with stress (Carver & Scheier, 2003). Also, it is an attitude of hope that good things can
occur in one’s life and it seems to be a personal difference variable that represents the degree of
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people generalized positive expectations for their future (Carver & Connor-Smith, 2010). General
life optimism is connected to positive moods, achievement, popularity, perseverance, effective
problem solving, good health and confidence (Beard et al., 2010).
Self-Awareness
Self-awareness represents a complex multidimensional phenomenon that comprises various self-
domains and corollaries. To illustrate, one can think about one’s past (autobiography) and future
(prospection). Similarly, one can focus on one’s emotions, thoughts, personality traits, preferences,
goals, attitudes, perceptions, sensations, intentions, and so forth. Self-awareness is a popular
management “buzzword” (Eurich, 2018), and is frequently a feature of leadership development
programs (Lawrence et al., 2018). High self-awareness is claimed to lead to better decision making,
is linked to team performance (Dierdorff & Rubin, 2015) and authentic leadership (Eriksen, 2009).
Growth Mind-Set
A growth mindset is defined as the assumption that a person's skills and abilities can develop
through work, experimentation, and dedication (Dweck, 2006). With a growth mindset, individuals
are convinced that personal qualities can grow and be cultivated through effort and training. This
profoundly impacts future decisions and life paths. Individuals with a growth mindset believe that
the limits of a person's capabilities are unknown. Further, it creates motivation and willingness for
learning in general (Dweck, 2006). In combination with this, individual output, dyadic
relationships, and organizational outcomes have all been studied to be positively impacted by a
growth mindset (Han & Stieha, 2020).
Method
The research design that was employed for this study was the sequential explanatory research
design. Mixed method was used. The area of the study was Kumba 2 Sub Division. The study made
used of 148 displaced adolescents. The instruments for data collection were both questionnaires and
interview guides. A purposive sampling was used in the study.
Sample Size

Table 1. Sample Size.
SN School Adolescents Population Sample
1 GHS Fiango 64 40
2 GBHS Kosala 72 45
3 Classical Comprehensive Bilingual

High School 15 9

4 Cameroon Collège of Commerce High
School 17 11

5 St. Francis College 31 18
6 Apostolic Secondary School 41 25

TOTAL 240 148
From the table above all the students who were accessible to the researcher are chosen as
participants for the study

Table 2. Distribution of Students According to Demographic Characteristics.
Characteristics N %

Sex
Female 112 73.2
Male 41 26.8
Total 153 100.0

School
ASS Kumba 25 16.3

CCCHS Kumba 11 07.2
CLABICC 9 05.9
GBHS Kosala 15 09.8
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GBHS Kosala2 33 21.6
GHS Fiango 42 27.5
St Francis 18 11.8
Total 153 100.0

Age group/years
12-14 19 12.4
15-18 89 58.2
19-20 45 29.4
Total 153 100.0

Neighbourhood
Ghetto 33 21.6
Rural area 09 05.9
Town 111 72.5
Total 153 100.0

Socio-economic
status

High 08 05.2
Low 46 30.1

Moderate 99 64.7
Total 153 100.0

Parental level of
education

A Level and below 80 52.3
Bachelor’s degree 48 31.4

Master’s Degree and above 25 16.3
Total 153 100.0

From the table above the adolescents constituted majority (73.2%) females and some (26.8%)
males. Also, most (27.5%) respondents were from GHS Fiango followed by some (21.6%) from
GBHS Kosala 2, some (16.3%) from ASS Kumba, few (11.8%) from St. Francis College Fiango,
very few (09.8%) from GBHS Kosala, very few (07.2%) CCCHS Kumba and very few (05.9%)
from CLABICC. Similarly, with respect to age group majority (58.2%) respondents were between
the ages of 15-18 years, some (29.4%) respondents were between the ages of 19-20 years and few
(12.4%) were between the ages of 12-14 years.
Again, with respect to neighbourhood majority (72.5%) respondents were living in a township area,
some (21.6%) from the Ghetto area and very few (05.9%) from rural areas. Likewise, with respect
to socio-economic status majority (66.7%) respondents were from moderate socio-economic
families, some (30.1%0 from low-income families and very few (05.2%) from high income
families. Furthermore, with respect to parental level of education majority (52.3%) of the parents
had Advanced level and below, some (31.4%) had a Bachelor’s degree while few (16.3%) parents
had a Master’s Degree and above.

Table 3. Reliability Analysis for Pilot Study.

Conceptual components Cronbach’s
Alpha Variance Ncases Nresponses

Adaptability 0.712 0.002 10 05
Optimism 0.816 0.023 10 05

Self-awareness 0.653 0.011 10 05
Growth mind set 0.072 0.001 10 05

IVM 0.868 0.012 10 20
From the table above, the Cronbach Alpha reliability coefficient for adaptability was 0.812, for
optimism it was 0.816, for self-awareness it was 0.653 and for growth mind-set is 0.72. The IVM
was appreciated at 0.868. This showed that the questionnaire was reliable as the Cronbach alpha
reliability coefficient was above the 0.5 threshold level.
Findings
This section focuses on the presentation of findings. The findings are presented under various
sections and systematically follow the various research question
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Table 4. Characterization of Psychosocial Wellbeing of Adolescents.
Perceived psychosocial wellbeing Agreed Disagreed

N % n %
I feel happy with my life 126 82.4 27 17.6

I have strong relationships with my family 121 79.0 32 21.0
I can cope with stress in a healthy way. 68 44.5 85 55.5

I feel comfortable expressing my emotions. 88 57.5 65 42.5
I believe I have a purpose in life. 145 94.8 08 05.2
I engage in activities that I enjoy 140 91.5 13 08.5

I feel confident in my ability to handle challenges. 132 86.2 21 13.8
I feel optimistic about my future. 135 88.2 18 11.8
I have a positive self-image 131 85.6 22 14.4

I feel I can express my thoughts without fear of
judgment. 94 61.5 59 38.5
MRS 1180 77.1 350 22.9

From the findings above, majority (82.4%) respondents agreed that they feel happy with their lives
while very few (17.6%) disagreed. Also, majority (79%) respondents agreed that they have strong
relationships with their families while some (21%) disagreed. Similarly, some (44.5%) respondents
agreed that they can cope with stress in a health way while majority (55.5%) disagreed. Again,
majority (57.5%) respondents agreed that they feel comfortable expressing their emotions while
some (42.5%) respondents disagreed. Additionally, almost all (94.8%) respondents agreed that they
believe they have a purpose in life while very few (05.2%) respondents disagreed. Moreso, majority
(91.5%) respondents agreed that they engage in activities that they enjoy while very few (08.5%)
respondents disagreed.
Likewise, majority (86.2%) respondents agreed that they feel confident in their ability to handle
challenges while few (13.8%) respondents agreed. Correspondingly, majority (88.2%) respondents
agreed they feel optimistic about their future while few (11.8%) respondents disagreed. Equally,
majority (85.6%) respondents agreed that they have a positive self-image while few (14.4%)
respondents disagreed. In the same way majority (61.5%) respondents agreed they feel they can
express their thoughts without fear of judgment while some (38.5%) respondents disagreed. In
addition, findings from the multiple responses set revealed that majority (77.1%) respondents
agreed that they have a positive psychosocial wellbeing while some (22.9%) respondents have a
negative psychosocial wellbeing.

Figure 1. Psychosocial Wellbeing of Internally Displaced Adolescents.

Research Question One: To What Extent Does Adaptability Influence the Psychosocial Wellbeing
of Internally Displaced Adolescents in Secondary Schools in the Kumba II Subdivision?
The findings here reveal the influence of adaptability on the psychosocial wellbeing of internally
displaced adolescents in secondary schools in the Kumba II subdivision.
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Table 5. Adaptability.

Adaptability Agreed Disagreed
n % N %

I find it easy to adjust to changes in my school environment 88 57.5 65 42.5
When faced with new challenges, I do not give up 137 89.5 16 10.5
I often feel disturbed by changes happening around me 125 81.7 28 18.3
I am able to maintain positive relationships during times of
change 107 70.0 46 30.0
I have easily adapted to situations 92 60.2 61 39.8
I feel anxious when I encounter unexpected situations 124 81.0 29 19.0
My ability to adapt positively influences my emotions 128 83.6 25 16.3
I feel comfortable expressing my feelings during challenging
times 112 73.2 41 26.8
I am able to focus on my studies even when faced with
changes. 100 65.4 53 34.7
I believe that I can deal with peer pressure effectively 69 45.1 84 54.9

MRS 1082 70.7 448 29.3

Majority, 57.5%) respondents agreed that they find it easy to adjust to changes in their school
environment while some (42.5%) respondents disagreed. Also, majority (89.5%) respondents
agreed that when faced with new challenges, they do not give up while very few (10.5%)
respondents disagreed. Likewise, majority (81.7%) respondents agreed that the often feel disturbed
by changes happening around them while few (18.3%) disagreed. Again, majority (70%)
respondents agreed that they are able to maintain positive relationships during times of change
while some (30%) disagreed. Still, majority (60.2%) respondents agreed that they easily adapt to
situations while some (39.8%) respondents disagreed.
Similarly, majority (81%) respondents agreed that they feel anxious when they encounter
unexpected situations while few (19%) respondents disagreed. Moreso, majority (83.6%)
respondents agreed that their ability to adapt positively influences their emotions while few (16.3%)
respondents disagreed. Correspondingly, majority (73.2%) respondents agreed that they feel
comfortable expressing their feelings during challenging times while some (26.8%) respondents
disagreed. Furthermore, majority (65.4%) respondents agreed they are able to focus on their studies
even when faced with changes while some (34.7%) respondents disagreed. Moreover, some
(45.1%) respondents agreed they believe that they can deal with peer pressure effectively while
majority (54.9%) respondents disagreed. Additionally, findings from the multiple responses set
revealed that majority (70.7%) respondents agreed that adaptability positively influence the
psychosocial wellbeing of internally displaced adolescents in Kumba 2 Municipality while some
(29.3%) respondents don not adapt positively.

Figure 2. The Influence of Adaptability on Psychosocial Wellbeing of Internally Displaced
Adolescents.



Journal of Innovation in Education and Social Research, Volume: 4 Issue: 3 Year: 2026, ISSN: 2992-894X

20

Similarly, interviews further conducted with adolescents revealed that they adapt through
employing coping strategies and they face challenges related to academic adjustment, emotional
wellbeing, social integration and sense of identity and belonging.
Research Question Two: To What Extent Does Optimism Influence the Psychosocial Wellbeing of
Internally Displaced Adolescents in Secondary Schools in the Kumba II Subdivision?
The findings here reveal the influence of optimism on the psychosocial wellbeing of internally
displaced adolescents in secondary schools in the Kumba II subdivision.

Table 6. Optimism.

Optimism Agreed Disagreed
n % N %

I believe that good things will happen to me in the future 151 98.7 02 01.3
I feel hopeful about my life 150 98.0 03 02.0
I often focus on the positive aspects of difficult situations 132 86.3 21 13.7
I believe that I can overcome challenges 142 92.8 11 07.2
I maintain a positive attitude even when things go wrong 111 72.5 42 27.5
I feel that my efforts can lead to positive outcomes 138 90.2 15 09.8
I believe that my current problems are temporary 128 83.6 25 16.3
I believe that my positive outlook influences my happiness 124 81.0 29 19.0
I feel that I can build better relationships 140 91.5 13 08.5
I feel that being optimistic has improved my quality of life 140 91.5 13 08.5

MRS 1356 88.6 174 11.4
Almost all (98.7%) respondents agreed that they believe that good things will happen to them in the
future while a minute (01.3%) disagreed. Similarly, a bulk (98%) respondents agreed that they feel
hopeful about their life while very few (2%). Again, majority (86.3%) respondents agreed that they
often focus on the positive aspects of difficult situations while few (13.7%) respondents disagreed.
Also, majority (92.8%) respondents agreed that they believe that they can overcome challenges
while very few (7.2%) respondents disagreed. Likewise, majority (72.5%) respondents agreed that
they maintain a positive attitude even when things go wrong while some (27.5%) respondents
disagreed.
Moreso, majority (90.2%) respondents agreed that they feel that their efforts can lead to positive
outcomes while very few (9.8%) respondents agreed. Equally, majority (83.6%) respondents agreed
that they believe that their current problems are temporary while few (16.3%) respondents
disagreed. Correspondingly, majority (81%) respondents agreed that they believe that their positive
outlook influences their happiness while few (19%) respondents disagreed.
Still, a bulk (91.5%) respondents agreed that they feel that they can build better relationships while
very few (8.5%) respondents disagreed. Congruently, a bulk (91.5%) respondents agreed that they
feel that being optimistic has improved the quality of life while very few (8.5%) respondents
disagreed. Additionally, findings from the multiple responses set reveal that majority (88.6%)
respondents agreed that optimism influences the psychosocial wellbeing of internally displaced
adolescents in Kumba II Municipality.
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Figure 3. Optimism Influence on the Psychosocial Wellbeing Internally Displaced Adolescents

Similarly, interviews further conducted with adolescents revealed that optimism is built through
future orientation, positive thinking strategies and resilience. Also, social influence promotes
optimism and it impacts the mental wellbeing of the adolescent.
Research Question Three: To What Extent Does Self-Awareness Influence the Psychosocial
Wellbeing of Internally Displaced Adolescents in Secondary Schools in the Kumba II Subdivision?

Table 7. Self-awareness.

Self-awareness Agreed Disagreed
n % N %

I reflect on my experiences to learn from them 136 88.9 17 11.1
I am able to express my emotions appropriately 108 70.5 45 29.5
I am comfortable discussing my personal challenges 56 36.6 97 63.4
I set personal goals based on my self-reflection 132 86.2 21 13.8
I often think about my beliefs 144 94.1 09 05.9
I take time to evaluate my decisions before acting 130 84.9 23 15.1
I can identify when I need help 123 80.4 30 19.6
I regularly assess my mental well-being 110 71.9 43 28.1
I am aware of my emotions in different situations 110 71.9 43 28.1
I understand how my thoughts influence my behaviour 115 75.1 38 24.9

MRS 1164 76.0 366 24.0
Majority, (88.9%) respondents agreed that they reflect on their experiences to learn from them
while very few (11.1%) respondents disagreed. Again, majority (70.5%) respondents agreed that
they are able to express their emotions appropriately while very (29.5%) respondents disagreed.
Likewise, some (36.6%) respondents agreed that they are comfortable discussing personal
challenges while majority (63.4%) respondents disagreed. Also, majority (86.2%) respondents
agreed that they set personal goals based on their self-reflection while few (13.8%) respondents
disagreed.
Furthermore, majority (94.1%) respondents agreed that they often think about their beliefs while
very few (5.9%) respondents disagreed. Still, majority (84.9%) respondents agreed that they take
time to evaluate their decisions before acting while few (15.1%) respondents disagreed.
Correspondingly, majority (80.4%) respondents agreed that they can identify when they need help
while few (19.6%) respondents disagreed. Congruently, majority (71.9%) respondents agreed that
they regularly assess their mental wellbeing while some (28.1%) respondents disagreed.
Moreso, majority (71.9%) respondents agree that they are aware of their emotions in different
situations while some (28.1%) respondents disagreed. Moreover, majority (75.1%) respondents
agree that they understand how their thoughts influence their behaviour while some (24.9%)
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respondents disagreed. Additionally, findings from the multiple responses set indicate that majority
(76%) respondents are self-awareness while some (24%) respondents disagreed.

Figure 4. Self-Awareness Influence on the Psychosocial Wellbeing of Internally Displaced
Adolescents

Similarly, findings from interviews revealed that through self-awareness they have developed
emotional recognition, emotional regulation, self-reflection, identity and strength awareness and
equally it has an impact on their psychosocial wellbeing.
Research Question Four: To What Extent Does Growth Mind-Set Influence the Psychosocial
Wellbeing of Internally Displaced Adolescents in Secondary Schools in the Kumba II Subdivision?
The findings here reveal the influence of growth mindset on the psychosocial wellbeing of
internally displaced adolescents in secondary schools in the Kumba II subdivision.

Table 8. Growth Mindset.

Growth mindset Agreed Disagreed
n % N %

I believe that my abilities can improve with effort 149 97.3 04 02.6
I view challenges as opportunities to grow 140 91.6 13 08.5
I learn from the setbacks I encounter 143 93.5 10 06.5
I enjoy taking on difficult tasks that help me develop new skills 137 89.6 16 10.4
I believe that persistence is key to achieving my goals 147 96.1 06 03.9
I am not afraid to make mistakes 90 58.9 63 41.2
I feel motivated to work hard when faced with challenges 134 87.5 19 12.5
I embrace change as a chance for personal growth 138 90.2 15 09.8
I feel confident in my ability to overcome obstacles 137 89.5 16 10.5
I am willing to step out of my comfort zone to learn something
new 142 92.8 11 07.2

MRS 1357 88.7 173 11.3

Almost all (97.3%) respondents agreed that they believe that their abilities can improve with effort
while very few (2.6%) respondents disagreed. Also, majority (91.6%) respondents agreed they view
challenges as opportunities to grow while very few (8.5%) respondents disagreed. Likewise,
majority (93.5%) respondents agreed that they learn from the setbacks they encounter while very
few (6.5%) respondents disagreed. Moreso, majority (96.1%) respondents agreed that they believe
that persistence is key to achieving their goals while very few (3.9%) respondents disagreed.
Equally, majority (58.9%) respondents agreed that they are not afraid to make mistakes while some
(41.2%) respondents disagreed. Similarly, majority (87.5%) respondents agreed that they feel
motivated to work hard when faced with challenges while few (12.5%) respondents disagreed.
Correspondingly, majority (90.2%) respondents agreed that they embrace change as a chance for
personal growth while very few (9.8%) respondents disagreed.
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Congruently, majority (89.5%) respondents agreed that they feel confident in their ability to
overcome obstacles while few (10.5%) respondents disagreed. Moreover, majority (92.8%)
respondents agreed that they are willing to step out of their comfort zone to learn something new
while very few (7.2%) respondents disagreed. Additionally, findings from the multiple responses
set reveal that majority (88.7%) respondents agreed that they have a growth mind-set while few
(11.3%) respondents disagreed.

Figure 5: Growth Mindset Influence on Psychosocial Wellbeing of Internally Displaced
Adolescents

Similarly, findings from interviews revealed that internally displaced adolescents have a growth
mindset as they belief in self-improvement, they are persistent in adversity, have a positive self-
concept, demonstrate social adjustment and peer relationship and demonstrate emotional resilience.

Table 9. Summary of Findings.
Research hypotheses Statistical test used Comment

Ho1: Adaptability has
no significant influence
on the psychosocial
wellbeing of internally
displaced adolescents in
secondary schools in

the Kumba II
subdivision.

The variability explained by
this model was significant
(Omnibus Tests of Model
Coefficient: χ2=368.215 and
the likelihood ratio test

χ2=69.734 df=272, P=0.000.
The Explanatory Power (EP) /

Predictive Power was
moderate with a value of

36.8% (Nagelkerke R square
=0.368).

There is a moderate positive influence
of adaptability on the psychosocial
wellbeing of internally displaced
adolescents in secondary schools in
Kumba II Municipality. This shows

that the internally displaced
adolescents have developed
adaptation strategies.

“At first, others called me ‘bush girl,’
but now I have friends”

Ho2: Optimism has no
significant influence on
the psychosocial

wellbeing of internally
displaced adolescents in
secondary schools in

the Kumba II
subdivision.

The variability explained by
this model was significant
(Omnibus Tests of Model
Coefficient: χ2=432.086 and
the likelihood ratio test
χ2=165.282 with df=323,
P=0.000. The Explanatory

Power (EP) / Predictive Power
was moderate with a value of
66.3% (Nagelkerke R square

=0.663).

The findings reveal that there is a
strong positive influence of optimism
on the psychosocial wellbeing of
internally displaced adolescents in
secondary schools in Kumba II
Municipality. This shows that the
internally displaced adolescents are

optimistic about the future.
"I tell myself every day that I am
strong and I will pass my exams."
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Ho3: Self-awareness has
no significant influence
on the psychosocial
wellbeing of internally
displaced adolescents in
secondary schools in

the Kumba II
subdivision.

The variability explained by
this model was significant
(Omnibus Tests of Model
Coefficient: χ2=316.837 and
the likelihood ratio test

χ2=109.784 df=340, P=0.000.
The Explanatory Power (EP) /

Predictive Power was
moderate with a value of

51.4% (Nagelkerke R square
=0. 514).

The findings reveal that there is a
strong positive influence of self-
awareness on the psychosocial
wellbeing of internally displaced
adolescents in secondary schools in
Kumba II Municipality. This shows

that the internally displaced
adolescents have a degree of self-
awareness which enables them to

adapt and adjust to their environment.
"I now know when I’m getting
stressed. My heart beats fast and I

stop talking."

Ho2: Growth mind-set
has no significant
influence the

psychosocial wellbeing
of internally displaced

adolescents in
secondary schools in

the Kumba II
subdivision.

The variability explained by
this model was significant
(Omnibus Tests of Model
Coefficient: χ2=178.611 and
the likelihood ratio test
χ2=214.755 with df=272,
P=0.000. The Explanatory

Power (EP) / Predictive Power
was moderate with a value of
75.8% (Nagelkerke R square

=0.758).

The findings reveal there is a strong
positive influence of growth mindset
on the psychosocial wellbeing of
internally displaced adolescents in
secondary schools in Kumba II
Municipality. This shows that the
internally displaced adolescents have
a growth mindset and they engage in
their activities such that they plan for

their future and improve their
lifestyle.

"I used to fail in English, but I kept
reading and now I’m better."

Discussions
Research Question one: To what extent does adaptability influence the psychosocial wellbeing of
internally displaced adolescents in secondary schools in the Kumba II subdivision?
Based on research question one, the findings revealed that there is a moderate positive influence of
adaptability on the psychosocial wellbeing of internally displaced adolescents in secondary schools
in Kumba II Municipality. This shows that the internally displaced adolescents have developed
adaptation strategies. This is in line with Motti-Stefanidi, Asendorpf, and Masten (2012) who
founded that parental school involvement moderated the effect of immigrant status for initial level
and growth in achievement.
Research Question Three. To what extent does Self-awareness influence the psychosocial wellbeing
of internally displaced adolescents in secondary schools in the Kumba II subdivision?
Based on research question three, the findings revealed that there is a strong positive influence of
self-awareness on the psychosocial wellbeing of internally displaced adolescents in secondary
schools in Kumba II Municipality. This shows that the internally displaced adolescents have a
degree of self-awareness which enables them to adapt and adjust to their environment. This is in
line with Tendolkar et al. (2021), who carried out a study on self-awareness as a Predictor of
adolescent behaviour among nursing students: A school-based study revealed that as the self-
awareness improves there are chances of improving the social behaviour of adolescents.
Research Question Four: To what extent does Growth mind-set influence the psychosocial
wellbeing of internally displaced adolescents in secondary schools in the Kumba II subdivision
The findings revealed that there is a strong positive influence of growth mindset on the
psychosocial wellbeing of internally displaced adolescents in secondary schools in Kumba II
Municipality. This shows that the internally displaced adolescents have a growth mindset and they
engage in their activities such that they plan for their future and improve their lifestyle. This finding
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is in line withSchleider, et al. (2020), who carried out a study on randomized trial of a single-
session growth mind-set intervention for rural adolescents’ internalizing and externalizing problems
and found that girls in the control group, girls receiving the GM-SSI reported modest but
significantly greater reductions in depressive symptoms (d=.23) and likelihood of reporting elevated
depressive symptoms (d=.29) from baseline to follow-up. GM-SSI effects were no significant for
social anxiety symptoms, although a small effect size emerged in the hypothesized direction
(d=.21), and no significant for change in conduct problems (d=.01). A free-of-charge, 45-minute
GM-SSI may help reduce internalizing distress, especially depression but not conduct problems in
rural adolescent girls.
Conclusions
It can be concluded that, adaptability, self-awareness, optimism, growth-mindset all have a strong
positive influence on the psychosocial wellbeing of adolescents in the Kumba 2 Sub Division in
Cameroon. It can be concluded that, these variables help to build the resilience of adolescents that
enable them build a very strong coping mechanism to cope in moments of adversities and life
setbacks. The more adolescents adapt, the more they build up a strong positive psychosocial
wellbeing. The more they are optimistic about their future, the more they build a healthy mind. The
more they understand themselves, the more they thrive and the more they develop themselves, and
they turn to have growth mindsets that heals their minds faster in order to help them flourish in
turbulent moments.
References
1. Achour, M., & Nor, M. R. M. (2014). The effects of social support and resilience on life

satisfaction of secondary school students. Journal of Academic and Applied Studies, 4(1),
12–20.

2. Adams, R. J., Smart, P., & Huff, A. S. (2017). Shades of grey: Guidelines for working with the
grey literature in systematic reviews for management and organizational studies. International
Journal of Management Reviews, 19(4), 432-454.

3. Afrisa, Eviliani., Any, Nurhayaty., Tansri, Adzlan, Syah. (2024). Psychological Well-Being
Pada Mahasiswa Rantau: Adakah Pengaruh Dari Dukungan Sosial dan Penyesuaian Diri?.
Jurnal Ilmiah Psyche, doi: 10.33557/jpsyche.v18i1.3191.

4. Aghajafari F, Bailey G, Chowdhury T, Lorenzetti D, Coakley A. The stigma surrounding
refugee/immigrant population with COVID-19 status: a scoping review. Ann Fam Med.
2023;21(Suppl 1). doi:10.1370/afm.21.s1.3768

5. Akins, C. (2000). The difference between beliefs and values. www.chrisakins. com/the-
difference-between-beliefs-and-values/.

6. Albrecht, T. L., & Adelman, M. B. (1987). Communicating social support. Sage Publications,
Inc.

7. Allport GW. Prejudice: A problem in psychological and social causation. In: Parsons T, Shils
EA, editors. Toward a general theory of action. Harvard University Press; 1951. p. 365–387.

8. Ashley, Michele, Nemiro., Z., Hijazi., Ruth, O'Connell., April, Coetzee., Leslie, Snider. (2022).
9. Mental health and psychosocial wellbeing in education: The case to integrate core actions
and interventions into learning environments. Intervention, doi: 10.4103/intv.intv_20_21.

9. Axelrod, S. D. (2005). Executive growth along the adult development curve. Consulting
Psychology Journal: Practice and Research, 57(2), 118-125. doi.org/10.1037/1065-
9293.57.2.118.

10. Axelrod, S. D. (2012). Self-awareness: At the interface of executive development and
psychoanalytic theory. Psychoanalytic Inquiry, 32(4), 340-357. doi.org/1
0.1080/07351690.2011.609364.

https://doi.org/1%200.1080/07351690.2011.609364
https://doi.org/1%200.1080/07351690.2011.609364


Journal of Innovation in Education and Social Research, Volume: 4 Issue: 3 Year: 2026, ISSN: 2992-894X

26

11. Bachkirova, T. (2011). Developmental coaching: Working with the self. Open University Press.
12. Bandura A. Human agency in social cognitive theory. Am Psychol. 1989;44(9):1175–1184.

doi:10.1037/0003-066X.44.9.1175
13. Baumeister, R. F. (1991). Escaping the Self. New York: Basic Books. Baumeister, R. F.,

Bratslavsky, E., Muraven, M., & Tice, D. M. (1998). Ego-depletion: Is the active self a limited
resource? Journal of Personality and Social Psychology, 74, 1252–1265.

14. Baumeister, R. F. (2005). The cultural animal: Human nature, meaning, and social life. Oxford
University Press.

15. Baumeister, R. F., & Vohs, K. D. (2003). Self-regulation and the executive function of the self.
In M. R. Leary & J. P. Tangney (Eds.), Handbook of Self and Identity (pp. 197–217). Guildford
Press.

16. Baumeister, R. F., & Vohs, K. D. (2007). Self-regulation, ego depletion, and motivation. Social
and Personality Psychology Compass, 1, 1–14.

17. Beck, A. T., Baruch, E., Balter, J. M., Steer, R. A., & Warman, D. M. (2004). A new instrument
for measuring insight: The Beck Cognitive Insight Scale. Schizophrenia Research, 68(2-3), 319-
329. doi.org/10.1016/S0920 9964(03)00189-0.

18. Beddington, J., Cooper, C., Field, J. et al. The mental wealth of nations. Nature 455, 1057–1060
(2008). doi.org/10.1038/4551057a.

19. ders and organizations. Journal of Business Ethics, 90(Suppl. 3), 393-406.
doi.org/10.1007/s10551-010-0424-2 172 Journal of Management Education 46(1).

20. Bronfenbrenner, U. (1979). The ecology
21. Caldwell, C., & Hayes, L. A. (2016). Self-efficacy and self-awareness: Moral insights to

increased leader effectiveness. Journal of Management Development, 35(9), 1163-1173.
doi.org/10.1108/JMD-01-2016-0011.

22. Cambridge, MA: MIT Press. Carpendale, J. I., & Lewis, C. (2004). Constructing an
understanding of mind: The development of children’s social understanding within social
interaction. Behavioural and Brain Science, 27(1), 79–96.

23. Carlos Salavera Bordás, Víctor Murillo Lorente; International Journal of Environmental
Research and Public Health 17 (21), 7887, 2020

24. Carruthers, P. (2008). Meta-cognition in animals: A skeptical look. Mind and Language, 23,
58–89.

25. Carruthers, P. (2009). How we know our own minds: The relationship between mindreading and
metacognition. Behavioral and Brain Sciences, 32, 121–138.

26. Carver, C. S. (2002). Self-awareness. In M. R. Leary & J. P. Tangney (Eds.), Handbook of Self
and Identity (pp. 179–196). Guilford Press.

27. Carver, C.S., & Connor-Smith, J. (2010). Personality and coping. *Annual Review of
Psychology*, *61*, 679-704

28. Anosognosia for motor imparment following left brain damage. Neuro psychologia, 23(2),
223–230.

29. Connor, K. M., & Davidson, J. R. T. (2003). Development of a new resilience scale: The
Connor-Davidson Resilience Scale (CD-RISC). *Depression and Anxiety*, *18*(2), 76-82

30. Crawford, P., Brown, B., Baker, C., Tischler, V., Abrams, B. (2015). Health Humanities. In:
Health Humanities. doi.org/10.1057/9781137282613_1

31. D’Argembeau, A., Renaud, O., & Van der Linden, M. (2011). Frequency, characteristics and
functions of future oriented thoughts in daily life. Applied Cognitive Psychology, 35, 96–103.

https://doi.org/10.1038/4551057a
https://doi.org/10.1108/JMD-01-2016-0011
https://doi.org/10.1057/9781137282613_1


Journal of Innovation in Education and Social Research, Volume: 4 Issue: 3 Year: 2026, ISSN: 2992-894X

27

32. Daly, J., & Lumley, J. (2002). Bias in qualitative research designs. Australian and New Zealand
Journal of Public Health, 26(4), 299-300. doi.org/10.1111/ j.1467-842X.2002.tb00174.x.

33. Daniels, K. (2019). Guidance on conducting and reviewing systematic reviews (and meta-
analyses) in work and organizational psychology. European Journal of Work and
Organizational Psychology, 28(1), 1-10. doi.org/10.1080/135 9432X.2018.1547708.

34. Darbyshire, P., & Jackson, D. (2005). Epilogue: Using a strengths approach to understand
resilience and build health capacity in families. Contemporary Nurse, 18(1–2), 211–212.
doi.org/10.5172/conu.18.1-2.211

35. Davies, M. F. (2005). Mirror and camera self-focusing effects on the complexity of private and
public aspects of identity. Perceptual and Motor Skills, 100, 895–898.

36. Dhanabhakyam., Sarath., M. (2023). 2. Psychological Wellbeing: Asystematic Literature
Review. International Journal of Advanced Research in Science, Communication and
Technology, doi: 10.48175/ijarsct-8345.

37. Dierdorff EC, Rubin RS. 2015. Research: We're not very self-aware, especially at work.
Harvard Business Review March 12

38. Eichstaedt, J., & Silvia, P. J. (2003). Noticing the self: Implicit assessment of self-focused
attention using word recognition latencies. Social Cognition, 21, 349–361.

39. Eker, D., Arkar, H., & Yaldız, H. (2001). Factorial structure, validity, and reliability of revised
form of the multidimensional scale of perceived social support. Turkish Journal of Psychiatry,
12(1), 17-25.

40. Erikson, E. Theory of identity development. In: Identity and the life cycle. International
Universities Press; 1959. Available from:
childdevpsychology.yolasite.com/resources/theory%20of%20identity.

41. Esche CA, Tanner EK. Resiliency: a factor to consider when facilitating the transition from
hospital to home in older adults. Geriatr Nurs. 2005 Jul-Aug;26(4):218-22. doi:
10.1016/j.gerinurse.2005.05.007. PMID: 16109295.

42. FAO. 2016. Greenhouse Gas Emissions from Agriculture, Forestry and Other Land Use.
www.fao.org/3/a-i6340e.pdf.

43. Feldman G, Dunn E, Stemke C, Bell K, Greeson J. Mindfulness and rumination as predictors of
persistence with a distress tolerance task. Pers Individ Dif. 2014;56:154–158.
doi:10.1016/j.paid.2013.08.044

44. Fenigstein, A., Scheier, M. F., & Buss, A. H. (1975). Public and private self-consciousness:
Assessment and theory. Journal of Consulting and Clinical Psychology, 43(4), 522–527.
doi.org/10.1037/h0076760

45. Luthar, S.S., Cicchetti, D. and Becker, B., 2000. Research on resilience: Response to
commentaries. Child development, 71(3), 573-575.

46. Majda, Aziza, Nadya, Ariyani, Hasanah, Nuriyyatiningrum., Khairani, Zikrinawati. (2023). 3.
Gambaran psychological well-being pada pegawai di bidang pendidikan diniyyah dan pondok
pesantren di kementerian agama provinsi jawa tengah. Psychopedia, doi:
10.36805/psychopedia.v8i1.5540.

47. Makikangas A., Kinnunen U. & Feldt T. (2004) Self-esteem, dispositional optimism, and
health: evidence from cross-lagged data on employees. Journal of Research in Personality 38,
556– 575.

48. Martikainen, P. Psychosocial determinants of health in social epidemiology. Int. J. Epidemiol.
2002, 31, 1091–1093. [CrossRef] [PubMed].

49. Martin, A. J., Nejad, H. G., Colmar, S., & Liem, G. A. D. Adaptability: How students’

https://doi.org/10.1080/135%209432X.2018.1547708
http://www.fao.org/3/a-i6340e.pdf
https://doi.org/10.1037/h0076760


Journal of Innovation in Education and Social Research, Volume: 4 Issue: 3 Year: 2026, ISSN: 2992-894X

28

responses to uncertainty and novelty predict their academic and non-academic outcomes. J Educ
Psychol. 2013;105(3):728–746. doi:10.1037/a0032794.

50. Martin, S. F. 2016. “Rethinking Protection of Those Displaced by Humanitarian Crises.”
American Economic Review 106 (5): 446–50. DOI: 10.1257/aer.p20161063.

51. Masten, W., & Wright, M. O. Resilience over the lifespan. In: Reich JW, Zautra AJ, Hall JS,
editors. Handbook of adult resilience. Guilford Press; 2009. p. 213–237.

52. Masten, A.S. & Motti-Stefanidi, F. (2009). Understanding and promoting resilience in children:
Promotive and protective processes in schools. In T.B. Gutkin & C.R. Reynolds (Eds.),
Handbook of School Psychology, 4th ed.(pp. 721-738). Hoboken, NJ.: Wiley.

53. [Masten AS. Ordinary magic. Resilience processes in development. Am Psychol.56(3):227-238
-

54. Miu, A. S., & Yeager, D. S. (2015). Preventing symptoms of depression by teaching adolescents
that people can change: Effects of a brief incremental theory of personality intervention at 9-
month follow-up. *Clinical Psychological Science*, *3*, 726-743

55. Ryff, C. D., & Keyes, C. L. M. (1995). The structure of psychological well-being revisited.
Journal of Personality and Social Psychology, 69(4), 719–727.

56. Sabouripour, F., Hassan, C. N., & Roslan, S. (2017). Predictors of resilience among Iranian
graduate students in University Putra Malaysia. International Journal of Academic Research in
Business and Social Sciences, 7, 996–1011.

57. Smith, B. W., Dalen, J., Wiggins, K., Tooley, E., Christopher, P., & Bernard, J. (2008). The
Brief Resilience Scale: Assessing the ability to bounce back. *International Journal of
Behavioral Medicine*, *15*(3), 194-200

58. [Snyder, C. R., & López, S. J. (Eds.) (2002). Handbook of Positive Psychology. New York
Oxford University. - References - Scientific Research

59. Tusaie, K., & Dyer, J. (2004), Resilience: A historical review of the construct, Holistic Nursing
Practice, 18 (1), 3-8.

60. Ungar, M. (2008). Resilience across cultures. British Journal of Social
61. Work, 38, 218-235
62. Wald, J., Taylor, S., Asmundson, G. J., Jang, K. L., & Stapleton, J. (2006). *Literature Review

of Concepts: Psychological Resiliency* (No. DRDC-CR-2006-073). Vancouver: BrItIsh
ColumbIa UnIversIty**

63. Wang, J. (2009). A study of resiliency characteristics in the adjustment of international graduate
students at American universities. Journal of Studies in International Education, 13(1), 22–45.

64. Wong, P. T. Existential positive psychology and integrative meaning therapy. Int. Rev.
Psychiatry 2020, 32, 565–578. [CrossRef].

65. [Zautra, A.J., Hall, J.S. and Murray, K.E. (2010) Resilience A New Definition of Health for
People and Communities. The Guilford Press, New York. - References - Scientific Research

66. Zhao, H., Xiong, J., Zhang, Z., & Qi, C. Growth mindset and college students’ learning
engagement during the COVID-19 pandemic: Aserial mediation model. Front. Psychol. 2021,
12, 621094.

67. Zhao, H., Zhang, M., Li, Y., & Wang, Z. The Relationship between a Growth Mindset and
Junior High School Students’ Meaning in Life: A Serial Mediation Model. Behav. Sci. 2023, 13,
189. doi.org/ 10.3390/bs13020189.


