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Abstract: The article is explored that the principles and practices of TBLT for developing language
skills across listening, speaking, reading, and writing domains. By examining the theoretical
foundations, key components, implementation strategies, and potential benefits of TBLT, we can
gain insights into its effectiveness as an approach to language instruction.
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In recent years, TBLT has garnered increasing attention and adoption in language education settings
worldwide, owing to its potential to foster meaningful language learning experiences and promote
communicative competence. Research studies have documented the positive effects of TBLT on
various aspects of language proficiency, including speaking, listening, reading, and writing skills.
Moreover, TBLT has been found to enhance learners' motivation, engagement, and self-efficacy,
contributing to more favorable attitudes towards language learning.

Task-Based Language Teaching (TBLT) represents a pedagogical approach that has garnered
considerable attention in language education circles for its potential to enhance language skills
development through practical and meaningful tasks. Rooted in the principles of communicative
language teaching, TBLT offers a departure from traditional grammar-based instruction, instead
focusing on the use of language in authentic contexts to achieve communicative goals. This paper
aims to provide an in-depth understanding of TBLT, exploring its theoretical foundations, key
principles, and practical applications in developing language skills.

At the heart of TBLT lies the notion that language learning is most effective when learners engage
in tasks that mirror real-world communicative activities. These tasks are designed to be authentic,
challenging learners to use language creatively and meaningfully to accomplish specific objectives.
Unlike traditional language teaching methodologies that prioritize grammatical accuracy and
linguistic form, TBLT places greater emphasis on the functional use of language in context. By
immersing learners in authentic tasks that require them to negotiate meaning and communicate with
others, TBLT aims to foster language acquisition and proficiency organically.

Central to the implementation of TBLT is the design and sequencing of tasks. Task design involves
selecting and structuring activities that are inherently interesting and engaging for learners while
also providing opportunities for language practice and skill development. Tasks in TBLT can take
various forms, including information gap tasks, opinion-sharing tasks, and problem-solving tasks,
each designed to elicit specific language functions and structures. Furthermore, tasks are sequenced
in a deliberate manner to scaffold learners' linguistic and cognitive development, ensuring that tasks
build upon one another to facilitate incremental language learning progression.

In the TBLT classroom, teachers serve as facilitators and guides, providing learners with the support
and guidance they need to successfully complete tasks. Rather than acting as the primary source of

71



Journal of Innovation in Education and Social Research, Volume: 2 Issue: 6 Year: 2024, 1SSN: 2992-894X

knowledge and authority, teachers adopt a learner-centered approach, encouraging learners to take
an active role in their own language learning journey. This collaborative dynamic fosters a
supportive learning environment where learners feel empowered to experiment with language and
take risks in their communication efforts.

Assessment within the TBLT framework also takes on a distinctive character, with a focus on
performance-based measures that evaluate learners' ability to use language in real-world contexts.
Authentic assessment tasks, such as role-plays, presentations, and projects, provide learners with
opportunities to demonstrate their language proficiency in meaningful ways. Additionally, ongoing
formative assessment allows teachers to monitor learners' progress and provide timely feedbackand
optimize its implementation in diverse for improvement.

Task-based language teaching (TBLT), also known as task-based instruction (TBI), focuses on
the use of authentic language to complete meaningful tasks in the target language. Such tasks can
include visiting a doctor, conducting an interview, or calling customer service for help. Assessment
is primarily based on task outcome (the appropriate completion of real-world tasks) rather than on
accuracy of prescribed language forms. This makes TBLT especially popular for developing target
language fluency and student confidence. As such, TBLT can be considered a branch
of communicative language teaching. Task-based language learning has its origins
in communicative language teaching , and is a subcategory of it. Educators adopted task-based
language learning for a variety of reasons. Some moved to a task-based syllabus in an attempt to
develop learner capacity to express meaning, while others wanted to make language in the
classroom truly communicative, rather than the pseudo-communication that results from classroom
activities with no direct connection to real-life situations. Others, like Prabhu in the Bangalore
Project, thought that tasks were a way of tapping into learners' natural mechanisms for second-
language acquisition, and weren't concerned with real-life communication per se. *.

In conclusion, Task-Based Language Teaching offers a dynamic and innovative approach to
language education, emphasizing the use of authentic tasks to develop language skills in meaningful
contexts. By immersing learners in tasks that mirror real-world communicative activities, TBLT
creates opportunities for language acquisition and proficiency development while also promoting
learner engagement and motivation. While challenges exist in implementing TBLT effectively, its
potential to enhance language learning outcomes makes it a valuable pedagogical approach worthy
of exploration and continued research.
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